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1. OBIIASI XAPAKTEPUCTHUKA JONOJTHUTEJBbHOM
MMPO®ECCHOHAJIBHOM ITPOT'PAMMBI

JlononHuTenbHas npodeccuoHaibHasi MporpaMma MOBBIIIEHUS KBaTU(pUKALINH
«English Tutor for Young Learners» (Cnennanuct B 001acTH aHTIIHMICKOTO SI3bIKA IS
JeTel JOIIKOJIBHOTO Bo3pacrta): (manee - IlporpamMma) mnpeaHazHaueHa IS
MOBBIIICHUS KBaTU(UKAIIMK B 00JaCTH MPETOJaBaHUs aHTIIMICKOTO S3bIKa.

['maBHass 3agada Kypca 3akKiIOYaeTCs B TMOJYYEHHHM NEPBUYHBIX HABBIKOB H
yMEHUM B 00JIaCTU MpPEnojaBaHUsl AHTJIMUCKOTO S3bIKAa IS JAETeW JIOIIKOJIBHOIO
Bo3pacta. Bece moau 06magaroT pa3HbIMH CIIOCOOHOCTSIMU B OTHOIICHUM H3y4YEHUs
S3BIKOB U MOJI30BAHMS UMU, U HA OCHOBE 3HAHUS POJIHOTO SI3bIKA HEJIb3s MPEJICKa3aTh,
JI0 KaKOM CTENEeHU MOKET ObITh BIy4eH BTOPOM, TaK KaK y B3pOCJIOTO YEJIOBEKa B ATUX
IpolLeccax y4aCTBYIOT pa3HbI€ YHYaCTKU M CBOMCTBA MO3ra. ToJIbKO y A€Tel B BO3pacTe
10 5-8 JIeT coXpaHseTcsi CIOCOOHOCTh YCBAWBATh BTOPOM A3BIK TEM e CIOcOO0M (U
IIPU aKTUBAIMM TEX K€ YYaCTKOB FOJIOBHOTO MO3ra), 4YTo U nepsbiid. B Bo3pacte 7-11
JIET BTOPOM SI3bIK BCE OOJIbIIE HAYMHAET YCBAUBATHCS MHBIM CIIOCOOOM, YEM IEPBBIiA,
MEHSETCs IICUXO0JIOTHUECKUM (PyHIaMEeHT JUIsl OBNIaJieHus a3blkoM. B nepuon ¢ 12 no
18 neT cmocoOHOCTH K OBIAJICHUIO BTOPBIM SI3BIKOM MOCTENEHHO 3aTyXal0T, HO OYCHb
WHAMBUIYAJIbHO: OJHHU JIIOJIU OCTAIOTCS CIIOCOOHBIMHU K M3YUYEHUIO SI3BIKOB, APYTUe
HeT. Eciu HM olMH BTOPOM SI3bIK HE ObUT M3YYEH JI0 B3POCIOr0 BO3pACTa, TO HIAHCHI
OBJIaJIETh UM TOcie 18 JeT ocTatoTCs TOJMBKO Y HEOOIBIIOTO MPOLICHTA JIFOACH.

Yem wmmmangme peOEHOK, TeM y HEro OOJblle IIaHCOB JUIsl COBEPLICHHOI'O
OBJIAJICHUS BTOPBIM A3BIKOM, HO TOJIbKO B TOM CiIy4ae €clidi 0Oy4eHUE MPaBUIbHO
OpraHU30BaHO.

B pesynabTare OCBOEHHS JONOJHUTENIBHON Mpo(eccHnoHalbHON MpOrpaMMel
MOBBIIICHNUS KBaIU(UKAIIMKU CIYIIATEeIU MO0JydyaT MPaKTUYECKUE HABBIKK PadOThI C
JNETBMHU JOIIKOJIBHOTO BO3pacTa Ha Ha4aJbHOM J3Talle MX 3HAKOMCTBA C AHTJIUHCKHUM
A3BIKOM. Y3HAIOT BCE HIOAHCHI pa0dOThI C IE€TbMH Ha Pa3HbIX 3Tanax (HOPMUPOBAHUS
JETCKOM peun: rosnodpa3 — Korga peOCHOK HauMHAeT NMPOM3HOCHUTH IEpPBbIE CIIOBA,;
TenerpadHas peub — KOT1a BbICKa3bIBAHUS CTAHOBSITCS ABYCJIOBHBIMU; PEUEBON B3PHIB
— JIAaBUHOOOPa3HOE pa3BUTHUE PEUH.

Cnymarenn Haydatrcss paboTarb C Yy4eOHOW JuTepaTypodl U IUGPOBBIMU
HOCHUTEJISIMU, TpEeIHAa3HAYEHHBIMU JJIsi OOy4YeHHUs JIeTeM IOIIKOJIBLHOIO BO3pacTa.
Crnymareny noiayyaT yMEHUs M0 COCTABJICHHIO PA3IMYHBIX TEMATUYECKUX YPOKOB AJIs
A3BIKOBOTO TOTpyXkeHus: pebOeHka. HaywaTbcsi paboTaTh ¢ A€TbMH B «IEPHOA
MOJIYAHUSA», KOTJa MO3r peOeHKa akTMBHO HaKallIMBaeT CIIOBAapHBIA 3armac,
oOpabaThiBast OOJIBIIOE KOJUYECTBO MOCTYNUBIINX HOBBIX 3HaHUH. CO BpeMeHEM 3TOT
NEPHUOJI TPOSBATCS B BUJIE CKaUKa B Pa3BUTHUHU.

B Ilporpamme yuteHbl TpeOoBaHusi DeaepallbHOIO ToCyJapCTBEHHOTO
oOpazoBarenbHOTO cTaHmapTa Beicmiero ooOpaszoBanus (DPI'OC BO), Ilpukasza
Muno6pnayku Poccun ot 01 wurons 2013 r. Ne 499 «O6 yrtBepxkaeHuu I[lopsnaka
OpraHM3allMid M  OCYLIECTBJICHHMS  OOpa30BaTeIbHOW  JEATENBHOCTH IO
JIOTIOJIHUTENBHBIM TPpO(hecCHOHANBHBIM Tporpammamy; denepanbHblii 3aK0oH OT 29
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nekadps 2012r.Ne273 - @3 «O06 obpaszoBanuu B Poccuiickoit @eneparum», PI'OC BO
no cnenuanbHocTh 45.03.02 JIuHrBUCTHKA, YTBEPAKAEHHOIO MPUKAa30M MUHHUCTEPCTBA
HayKu U BbIciiero oopazoanusi Poccuiickoit deneparuu ot 12 aBrycra 2020 r. No
9609.

[Iporpamma mpepHa3HayeHa g JOMOJHUTEIBHOTO MPO(EeCcCUOHATHLHOTO
oOpa3oBaHuUs JIMI], UMEIOIIUX CpefHee MpodeccuoHalbHOE 00pa3oBaHuE B 00J1acTU
nearora MHOCTPAHHBIX A3BIKOB, UMEIONINX WIIH MOJIYYaOIIKX BBICIIEe 0Opa3oBaHue.

2. HEJIb U IINTAHUPYEMBIE PE3YJIBTATHI IPOT'PAMMbI

2.1  JlomosHuTeNnbHas  NpoQecCHOHaNbHas  MporpaMma  MOBBIIICHUS
kBanmupukanuu «English Tutor for Young Learners» (Cneumanuct B oOnactu
aHTJIMIICKOro s3bIKa JJIs JIeTell JOLIKOJIBHOTO Bo3pacta), peanusyemas B OY BO
«lOxkHO-YpanbCckuil ~ TEXHOJOTMYECKHM  yHHMBEpCUTET»,  HalpaBiIeHa  Ha
COBEPIIICHCTBOBAHNE WM TOJY4YeHHE HOBOM  KOMIIETEHIIMHM, HEOOXOAWMOM st
npo(ecCUOHANBHON  AESITENbHOCTY B OO0JACTH JIMHIBUCTHKH, W TIOBBIIICHUSA
po(heCcCHOHATBFHOTO YPOBHS B paMKaX UMEIOIIEHCS KBaTU(pUKAIIUH.

2.2 llenp peanm3anuu JOMOJHUTEIBHOW MPOGHECCHOHATBFHOW MPOTPaMMBI:
pa3BuTHE MPO(PECCHOHAIBHBIX KOMIIETEHIMM, HEOOXOAWMBIX [UIsl BBINOJIHEHUS
npo(hecCHOHANPHOM JEATENBHOCTH, TOBBIMICHUST KBaM(puKanmuu pabOTHUKA B
00J1acTy TUHTBUCTUKHU U TPENIOIaBaHUs HHOCTPAHHOTO SA3bIKA.

2.3 1o uToram OCBOCHHsI JOTIOJHUTEIBHON MPOPECCHOHATBHON MPOTPaMMBI B
pamMKax  HUMeEIomecss  KBanupUKauu COBEPIICHCTBYIOTCS CleIyIoLme
npohecCuoHaNbHBIE KOMITETEHITUH:

— CHOCOOEH OCYHIECTBJISITH M  ONTUMHU3UPOBATh MPOPECCHOHATBHYIO
JeSITEJIbBHOCTh B COOTBETCTBUM C HOPMATHUBHBIMU IPaBOBBIMU aKTaMH B cdepe
JMHTBUCTUKH U TPETIOAABAHUSI HHOCTPAHHOTO SI3bIKA,;

2.4 Tlporpamma HampaBlieHa Ha COBEPIIEHCTBOBaHHE MPOQPECCHOHATHHON
KOMIETEHIIMH, HEOOXOAUMOM J1JIs1 MPOPECCUOHANBHOMN EATEIbHOCTH, U MOBBIIICHU S
po(hecCHOHATFHOTO YPOBHS B paMKax MMEIOIIEHCS KBaIU(UKAINH, BKIIOYAIOIINMU
B ce0s1 CIOCOOHOCTB:!

- CIIOCOOEH OCYIIECTBIIATH JEIOBYI0O KOMMYHUKAIIMIO B YCTHOM U MHUCHhbMEHHOM
dbopmax Ha rocyaapcTBeHHOM si3bike Poccuiickoit deaepariuu ¥ MHOCTPAHHOM(BIX )
s3bike(ax) (YK-4);

— CIOCOOEH TPHUMEHSATHh CHUCTEMY JWHTBHUCTHUYECKHUX 3HAHWA OO0 OCHOBHBIX
(dhOHETUYECKUX, JIEKCUUECKUX, TPAMMaTHUECKHUX, CIIOBOOOPA30BATEIbHBIX SBICHUSX,
opdorpaduu U MyHKTyari, 0 3aKOHOMEPHOCTAX (PYHKIIMOHUPOBAHUS U3y4AEMOTO
WHOCTPAHHOTO 53bIKa, €r0 (YHKIMOHAIBHBIX pazHoBUAHOCTIX (OI1K-1);

— crnoco0eH MOpOoXKJaTh M IMOHUMAaTh YCTHbIE W MUCBMEHHBIE TEKCThl Ha
U3y9aeMOM HHOCTPAaHHOM SI3bIKE€ MPUMEHUTEIIEHO K OCHOBHBIM ()YHKIIMOHATHHBIM
CTHJISIM B OUIMATBHON 1 HeouumanbHou chepax oomenwus (OIMK-3);



— CIIOCOOEH OCYIIECTBIIATH MEKbA3BIKOBOES U MEXKKYJIETYPHOE B3aUMOICHCTBHUE
B YCTHOM M MUChMEHHOH (popmax kak B oOmeH, Tak U nmpodecCHoHANBHON cdepax
obmienus (OITK-4).

B pe3ysnbrare 0CBOCHUSI KOMIIETEHITMH 00YYaIOIIHIACS JODKEH:

3HaTh:

— S3BIKOBYIO IOJIUTHKY, CIIOCOOCTBYIOIIYIO (DOPMHPOBAHUIO JBYS3bIUMS B
JIETCKOM BO3PACTe;

— aCIEeKTHI B3aUMHOTO BIIMSHUS A3bIKOB M KYJBTYP Ha IMPAKTHYECKOM YPOBHE TPH
OpraHHU3aliH YPOKOB M U3yUEHHsI HHOCTPAHHOTO SA3bIKa;

— KakKuM 00pa3oM yCTaHOBKH B3POCIBIX U OOIIECTBEHHOE MHEHHE BO3JCHCTBYET
Ha (OpPMHUPOBAaHUE HABBIKOB OOIICHMS HA HHOCTPAHHOM SI3BIKE;

— O0COOCHHOCTH JIBYSI3BIUMS M JIOIIKOJIBHUKOB;

— 0COOEHHOCTH MOBEICHUS JIeTei OMIINHTBOB,;

— METOAWKY TpErnoJaBaHus aHTIHHCKOrO S3bIKa Kak BTOPOrO IS JIETCH
JIOIIKOJIEHOTO BO3PAacTa,;

— UIPOBBIC METOJMKH, HANPABJICHHBIC Ha YCBOCHHS WHOCTPAHHOTO SI3bIKA Kak
BTOPOTO;

— OCHOBBI pabOTHI C IETHMH B «Ieproj] Mostdanus» (Silent period);

YMmerTh:

— HCIIOJIB30BaTh SI3BIKOBYIO CHCTEMY Pa3HBIMU CHOCOOAMH B COOTBETCTBHH C
ONPEAECICHHON pEUYEBOM CUTYAIUEH;

— TIPUMEHATh KOMMYHUKATUBHBIC CTPATETHH (YJACTUYHOTO TIOHUMAHHMS, YIaCTHUS U
Ip.), TIO3BOJISIIOIIME PEOEHKY JONIKOJIBLHOIO  BO3pacTa  ydacTBOBAThH/
MMUTHPOBAThH yYacTUE B JUAJIOTe IPU HEJOCTATKE KOTHUTHUBHBIX U CUCTEMHO-
SI3BIKOBBIX HABBIKOB;

— COCTaBJISITh TEMATHUYECKUM IUIaH ypoKa C YYETOM TICUXOJIOTHYECKUX
OCOOEHHOCTEM JIeTeH NOIIKOJBHOTO BO3PACTa;

— TPOBOJUTH YPOK C MPUMEHEHHEM HUTPOBBIX METOJUK JJIsl JIyYIlIErO YCBOCHUS
Martepualia JeTbMH JIOIIKOJBHOIO BO3pacTa

Baapers:

— CHUCTEMHO-513bIKOBOM M KOMMYHUKATHUBHON KOMITIETCHIIMEH /IS (HOPMHUPOBAHUS
HABBIKOB OOIIIEHNS Ha MHOCTPAHHOM SI3bIKE,;

— HaBbIKAMHU TIPOBEACHUS TPYIIMOBBIX W WHIWBUAYAJIbHBIX 3aHITUN C JEThMU
TOIIKOJIBHOTO BO3PACTa,

— BiageTh ctparerueii baby talk (6eb6u-toka), mpeamonararomei mepexon B
SI3BIKOBOM OOITIIEHUH OT MIPOCTOTO K CI0KHOMY.



3. VUEBHBIN ILJIAH

JlononHuTenbHAs TpodecCuoHanbHas MporpaMMa MOBBIIICHHS KBaTU(DUKAINN
«English Tutor for Young Learners» (Cniennanuct B 001aCTH aHTIIHMICKOTO SI3bIKA AJIS

JeTel TOIIKOJIBLHOTO BO3PAcTa).

TpymoemkocTs nporpammsl: 1 3aueTHas exuauna (36 4acos)

Cpoxk oOyuenusi: 4 Henenu
dopma 00ydeHUS: OUHAS

Ne HanmenoBanue pazjenoB (Moaysiei) Tpynoemkocts | OOBeM ayIUTOPHBIX = dopma
n/m 4acoB § % HUTOTOBOTO
- & 5 & | xouTponsa
25« SEREE
s E| 8 E |E=g 2=
=8| I |g |2 |sE§ 287
0 5] ) 5 8 o <
m @ g |2 | Sggre
1 The creative classroom (6 gacoB) 0,15 6 4 2 2 2
2 Basic language activity (6 gacos) 0,15 6 4 2 2 2
3 All about me (6 gacoB) 0,15 6 4 2 2 2
4 Number, colour, and shape (6uacos) 0,15 5 3 2 1 2
3auer
5 The world around us (6 gacos) 0,15 5 3 2 1 2
6 Festivals (6 gacoB) 0,15 | 4 3 2 1 1
7 Strategies to Motivate Your Child to| 0,10 | 4 3 2 1 1
Learn
HUTOrO: 1 36 | 24 | 14 10 12 2




4. KAJJEHIAPHBIN YYEBHBIN I'PAD®UK

4.1 Kanenmapupiii rpadux ydeOHOro Tmpolecca MpencTaBIsieT CcoOoi
MOCIIE0BATEIBHOCTD PEATU3AIMH JOTOTHUTENbHON MPO(hecCHOHATBEHOM IPOTPaMMBI,
BKJIIOYAsl TEOPETUUECKOE 00yUEHHE U UTOTOBYIO aTTECTAIIHIO.

4.2 O0yueHue 1o MporpaMme OCYILECTBISIETCA B 00beME aKaJeMUUECKUX YacoB,
OTBEJICHHBIX Ha €€ peajin3alliio, B yueOHbIe JHU (ITOHEACIBPHUK — cy000Ta) JII000Tr0
yuebHoro mecsiia (¢ 01 centsOps mo 30 uIOHS TEKYIIEro KaJleHIapHOIro Tojia) B
3aBHCHUMOCTH OT COOTBETCTBYIOLIErOo Habopa chymaTtened U TOTpeOHOCTeH
3aKa34YMKOB JIOMOJHUTEIHHOU MPOPECCUOHAIBHON MTPOTPaMMBI.

5. COAEP) KAHUE JONMOJHUTEJBbHOM IMPO®ECCUOHAJIBHOM
HNPOI'PAMMDBI

PaGouas mporpamma Mo AOMOJHUTENBHONW MNPO(ECCHOHATBLHON MporpaMme
noBbITIIeHUs KBanudukanuun «CmeTHoe Jesio B cTpouTenbcTBe «lIporpamma ['pana
CwMmeTay.

Unit 1. The creative classroom.

1.1. Syllabus and lesson planning.

Designing a syllabus

A syllabus for pre-school children will be quite different from one for older
learners. First of all, most children of this age cannot yet read and write, or make the
kind of abstract deductions that even a child of seven can make. The children will still
be gaining basic skills such as holding a crayon or pencil, colouring in, relating the real
thing to a pictorial representation of it, being able to recognize shapes, sorting and
classifying, recognizing similarities and differences, using scissors, glue, and other

implements. Any syllabus will have to take all these things into consideration.

Whereas older children could be expected to follow a clear structural progression
and to acquire some basic grammar rules, small children will learn better by mimicking
and using language in context. It is quite normal for native-speaker children to say

things like 'l did went' at the age of four or five, and so in the early stages it is better



not to worry too much about grammatical correctness but to get the children to enjoy

using the language. This is best achieved by topic-led work.

In many countries there is no prescriptive syllabus for pre-school teaching. This
has the advantage of giving teachers the freedom to design the syllabus around the
children's own needs and interests, but the disadvantage is that teachers have no
guidelines as to what they should teach and how they should set about it. We hope that
the teaching suggestions contained in this book will help you work out and implement

your own syllabus.

How you plan your syllabus and your lessons will depend on your teaching
situation, but as far as possible it would be a good idea to link what you are teaching
to what the children are learning in their pre-school classes in their own language. If
you are their teacher all the time this will be easier, but if not, you may need to liaise
with their other teachers and their parents/guardians. It is important to show the
children that English is a means of communication and that it can be a vehicle through

which they learn other things.
A typical order might be:

Identification-name (verb - am, is, are)

Numbers, age (verb - am, is, are)

Parts of the body (verb - I've got ...)

Colours, Description (verbs - am, is are, I've got ...)
Family (verb - I've got ...)

GO~ E

This is only a suggestion as there are no hard and fast rules about creating a
syllabus. If your pupils have had no contact with English before, it is important to start

off with simple, basic language and to recycle it as many ways as possible.

Lesson planning

How much can small children reasonably be expected to learn in one lesson?
Although children might seem to have no trouble understanding and using the language

being presented, this does not mean that they have learnt it, and only repeated exposure
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and recycling over many lessons will ensure that they are able to use the language
independently. Fortunately, young children like what is familiar and want the same

story, song, etc. again and again.

Your lesson planning will depend on your children and how long you see them for. If
your lessons are more than fifteen minutes in length, you need to keep the children's
interest by changing activities every five or ten minutes. This is why it is important to

have a wide variety of activities.

Organization of the classroom.

If your teaching situation allows for some flexibility, it is best to have a space in
the classroom where physical activities such as dancing and active games can take
place. When telling stories, taking the register, etc., if possible seat the children on a
carpet in semicircles facing the teacher as this makes communication easier. If your
desks are fixed to the floor, perhaps you could use the area between the teacher's desk
and the pupils' desks. It is important to have a place where the children's work can be
displayed. If the classroom is used for other subjects perhaps there could be an 'English

corner'.

Class management

Children of this age are not used to pair or group work and the activities will
generally be whole-class, choral-type work led by the teacher or done on an individual
basis. However, it is important that children of this age learn to co-operate. Games,

role-play, and joint efforts all contribute to this end.

It is not easy to organize small children into a homogeneous group.

In many pre-school classes a large amount of time is spent on free or semi-
directed play with just some of the time spent on whole-group activities such as story-
telling or singing. There are often helpers to organize the rest of the children while the

teacher deals with individuals or small groups.
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However, in the majority of schools the situation is very different. Classes are
large and teachers often receive no assistance at all. English teachers may see the
children for one or more periods a week varying in length between 15 minutes to an
hour or more. This means that different strategies will need to be employed according
to the situation. Most teaching will tend to be teacher-centred and opportunities for free
play will be minimal due to the classroom setup and the need to expose the children to

the target language as soon as possible.

Although some of the work will involve whole-class activities such as choral
work, question and answer, chanting and singing, in other activities, such as crafts, the
children will be working individually. If there is a mix of ages or abilities it may be
necessary to divide the class into smaller groups according to their developmental age
and deal with them separately so that while one group is colouring and cutting, for
example, another group is listening to a story or doing some specific language practice.
This sounds difficult to organize, but it is preferable to forcing some children to do
things they are not ready for or boring those who are ready to go on to something more

challenging

Classroom language

Children can pick up a lot of language through the normal day-today routine of
what we do in class. Greetings, instructions, etc. should all be carried out in English.
From the beginning you can respond in English even if the children use their first
language, but gradually encourage them to use English themselves. Non-native
teachers of English often ask what expressions they should use. This is very difficult
to say as native speakers vary a lot in what they use, but a few of the most common are

given below:

Instructions (teacher)

Look at me! Listen to me/Could you come here please?
— Put your (coat) on/take your (coat) off.

— Don't do that/Stop (pushing, picking your nose, etc.)

— Quiet, please/Pay attention, please.
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— Please get into line.

— Make a circlelhold hands/drop hands.

— Put your hand up.

— This is how you (colour, fold, cut, stick, tear) it.
— Go and find/fetch me a ...

— Give me your papers.

Praising
It is important to praise small children's efforts. Here are some useful phrases:

— Well done!
— Very good.
— That's a nice picture.

Requests (pupils)

— Canlhavea..?

— Can | go to the toilet?

— Canl borrowa...?

— Can I clean the board/give out the papers/collect the papers?

Clarification (pupils)

— What's [hermano) in English?
— | don't understand.

Activity types

Story-telling and drama

When we are teaching pre-literate children, we need to revert to time-honoured
story-telling skills and use visual aids, dramatic tone of voice, mimicry, gesture, and
mime to bring the story alive. You do not have to be good at acting to keep a group of
children enthralled. Even though modern children are brought up on a diet of television,

they still enjoy the human contact of a real live person telling them a story.

When telling a story, it is important to create a close and intimate atmosphere. It
is better to tell a story than to read it from a book, in order to create better interaction

with the children and to have eye contact with them.

Using story-books and videos
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Here are some guidelines for choosing a video to use in the English class with
very young children:

— It should be short (5-10 minutes)

— It must have a good storyline

— It must be suitable for the age group

— The language should be easy to understand by watching the actions.

— Think about what activities you could do to help the children understand it, for
example acting it out.
Songs, chants, rhymes, and music

Art and craft activities

Art and craft activities are an important part of the pre-school curriculum and
need to be a common feature in classes. Children need both free and guided art and

craft activities and it is important to provide both.

Craft activities are a very valuable way of giving the children ‘comprehensible
language input' as they have to listen to instructions in order to complete an activity.
Instructions should be given in the target language and supported by a lot of
demonstration. It is important not to forget free painting. Children need and enjoy this
type of activity. It develops the children's independence and allows them the freedom
to choose what they draw. Although there is no specific language being taught, the
teacher can go round asking children questions in English about their painting, for

example, Who's this? What is he doing? What colour are you going to paint the ...?

When doing craft activities it is always a good idea to make things yourself first so that
you have an example to show the children. It is also advisable to prepare more materials

than you need in case a child makes a mistake and has to start again.
Unit 2. Basic language activities.
There are many activities which seem like games to children but which practise

basic language. Most of them can be adapted to fit in with the topics in this book.

We have divided the activities in this unit into ‘lively' and ‘calming' activities

to help you choose which type you need for a particular stage in the lesson. Little
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children need to move around a lot and it is unreasonable to expect them to remain
glued to their seats for any length of time. Doing a lively activity gives them a chance
to move about under the teacher's control and with a specific language aim in view. On
the other hand, being able to sit down and concentrate on a task is an important part of
their development and necessary for their later studies. Therefore, teachers of this age-

group need to balance both aspects when planning a lesson.
Lively activities:

2.1 Roll the ball
AGE All
TIME 5 minutes
AIMS Language: question and answer

Other: motor skills, eye-hand co-ordination

DESCRIPTION The children roll the ball to each other, ask and

answer questions.

MATERIALS A small ball (such as a tennis ball).

PREPARATION Choose which question and answer you want to

practise. Spend one

or two minutes teaching and practising it.

IN CLASS 1. Get the children to sit down on the floor in
a circle.

2. Roll the ball to the first child and ask,
What's your name? (or whatever question
you are practising).

3. Supply the answer (e.g. Ana) and then get
the child to answer.

4. Indicate that you want the child to roll the
ball to another child.

5. Look at the child who has rolled the ball
and encourage her/him to say What's your
name? to the child who received the ball.

6. When the child has asked the question, look
at the child who received the ball and repeat
the question, encouraging her/him to
answer.

7. When the second child has answered, get
her/him to roll the ball to a third child, and
SO on.

COMMENTS This might seem a bit laborious at the beginning

but once the children get the idea they enjoy it

very much. If older children are able to throw
and catch they might enjoy this instead of rolling
the ball."

2.2 Pass the ball
| AGE All
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TIME

5-10 minutes

AIMS

Language: whatever language you want to
practise. For example,

the children could practise saying My name’s...
or I'm four, colours, or animals; or you could
give an instruction such as Run round the

circle or Touch your toes.

Other: linking music and movement to language

DESCRIPTION

The children pass a ball round while music
plays. When it stops, they practise the target
language.

MATERIALS

A cassette or record player, some lively music,
a small ball.

IN CLASS

1. Getthe children to sit on the floor in a circle
and give the ball to one of the children.

2. Start the music and tell them to pass the ball
from one to the other round the circle.

3. Stop the music suddenly and say Stop!
Indicate that they must stop passing the ball
round.

4. Say to the child holding the ball, My name's
Pedro (or whatever phrase you want to
practise) and indicate that he is to say his
name. When he does it correctly, clap your
hands and get the others to clap too.

5. Start the music again and get the children
to carry on passing the ball round.

6. Stop the music suddenly and get the child
who is holding the ball to say My name'’s ...

7. Carry on in this way three or four more
times.

COMMENTS

If you have a very large class, only a few
children will get a chance to they get caught with
the ball. The excitement of the speak but they
will all have to rehearse the language mentally
in case involve them all.

VARIATION

Put pictures of words the children have been
learning into a box or bag. They pass this round
while the music is playing. When the music
stops, they take out a picture and say what it is.

2.3.Go and find a ...

AGE All

TIME 5-10 minutes

AIMS Language: to follow instructions, to practise
vocabulary, to introduce a useful piece of
classroom language

DESCRIPTION The teacher gives instructions and the children

run to the correct picture.
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MATERIALS

Pictures of vocabulary items you want to
practice.

PREPARATION

Cut out or draw some large pictures of the
vocabulary you want to practise. Stick the
pictures around the wall before the children
come in.

IN CLASS

1. Walk to the first picture and elicit the
word or tell the children what it is. Get
them to repeat.

Do the same with the other pictures.

3. Call one child out: Andreas, come here,
please (beckoning and gesturing). When
the child is standing beside you, say and
mime, Go to the bus. If he does it
correctly say, Well done. If he is not sure,
take his hand and run with him to the
bus.

4. Repeat the procedure with other
children.

o

VARIATION

Older children may like a competitive element.
You could call out two children and give them
both an instruction, for example:

Andreas, go and find a bus and James, go and
find a plane. The first one to get there is the
winner.

2.4. Fetching

AGE

All

TIME

5-10 minutes

AIMS

Language: to follow instructions, to revise
vocabulary

DESCRIPTION

The children listen to instructions and fetch the
correct item.

MATERIALS

Some objects or pictures of vocabulary you
have already introduced in a previous lesson.

IN CLASS

1. Show the children the objects or pictures
and practise the vocabulary.

2. Spread the things and pictures on the floor.

3. Call out one of the children and give the
instruction: Marta, could you fetch me a
rabbit, please. If she has difficulty, go with
her to pick up the rabbit and then get her to
fetch it for you.

4. Continue in the same way, getting different
children to fetch things.

FOLLOW-UP

1. Place the objects or pictures in different
places around the before the children come
in.

2. Get the children to go and fetch you things.
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2.5. Pointing

AGE All

TIME 5-10 minutes

AIMS Language: to follow instructions, to practise
vocabulary

DESCRIPTION The children come out and point to the correct
picture.

MATERIALS Pictures of the vocabulary you want to practise,
something to stick them on to the board with.

IN CLASS 1. Show the children the first picture, and

teach or revise the word. Then stick the

picture low down on the board at child

height.

Do the same with the other pictures.

3. When all the pictures are on the board
call out one of the children say Wanda,
point to the tree, please. If the child has
difficulty, take her hand and point her
finger to the tree.

4. Continue in the same way, calling
different children for each picture.

no

2.6. Drawing on the board

AGE All

TIME 5-10 minutes

AIMS Language: to follow instructions, to practise
parts of the body

DESCRIPTION The children draw on the board according to the
teacher’s instructions.

MATERIALS Board and chalk or board-pen

IN CLASS 1. Call out one of the children and tell

her/him to draw a head.

2. Call out another child and tell her/him to
draw the body and join it to the head.

3. Continue in this way, calling out
different children to add the different
features until the drawing is complete.

VARIATIONS This could be done with other vocabulary.
COMMENTS Children love being allowed to draw on the

board using the teacher's chalk or board-pen,
and you can turn this to good use in the language
class.
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2.7. Simon says

AGE All

TIME 5 minutes

AIMS Language: listening, following instructions,
parts of the body, classroom vocabulary

DESCRIPTION The children listen and carry out the instructions
only when 'Simon' tells them to.

MATERIALS Board and chalk or board-pen

IN CLASS 1 Tell the children that you are going to give

them instructions, but they must only obey if
you begin by saying 'Simon says'. (You can
change this to fit any current popular characters
such as Robocop says'.)

2 Say the instructions, doing the actions
yourself: Simon says touch your nose. Simon
says touch the floor. Simon says stand on one
leg.

Then say Touch your nose and do not do the
action. Normally anyone who does the action
without ‘Simon says' is out, but with young
children it is better not to exclude them from the
game. It is enough to look at them, smile, shake
your head and say, | didn't say Simon says:

3 If you have a child who is very confident and
speaks well, you could let her/him give some of
the instructions.

VARIATIONS Use 'Robot game', where children obey
instructions only when the speaker says 'please’.

Calming activities:

These activities encourage the children to work quietly and independently at a
task. They help to develop the children's cognitive skills and visual recognition and

prepare them for the kind of work they will be expected to do at Primary School.

2.8. Classifying

On each large piece of paper draw a picture to represent a topic. For example: a
wardrobe (for clothes), a table with plates (for food), and a toy basket (for toys).
2.9. Recognition

The children select an object in a picture according to the teacher’s instruction.
2.10. Find the odd one out

The children have to recognize which item is different from the others.
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2.11. Spot the difference

The children try to find differences between two pictures.

Unit 3 All about me.

This chapter concentrates on the children themselves and their immediate
surroundings: family and likes and dislikes. It contains the most activities because
small children are still largely egocentric. They learn to tell and ask each other their
names and identify parts of the body. There is only a little on ‘The family' because
family situations are so diverse nowadays and we wished to avoid a stereotypical view.
The best way to deal with this topic is to find out as much as you can about the family
situation beforehand. You can let the children produce drawings or bring photos of the
people who mean most to them and teach the appropriate vocabulary.

Food and toys are also of particular importance to children and work on these
topics gives children the opportunity to talk about what they like and dislike, and learn
to respect others' likes and dislikes. It also helps them to understand how things work
and how they are made.

Songs and rhymes
3.1. What's your name?

AGE All

TIME 10-15 minutes

AIMS Language: asking and telling names
Other: confidence

MATERIALS A toy or puppet.

IN CLASS Lesson 1

1 When the children come in, introduce yourself
and the puppet (in this case a dog).

Teacher: Hello boys and girls. My name's ....
This is Bingo.

Walk up to a child and say as if Bingo was
speaking:

Hello. What's your name? My name's Bingo.

2 Go round to each child doing the same.
Encourage them to stroke the dog, which will
help them relax. Don't force them to speak but if
some try, praise their efforts saying: Very good.
Don't forget to smile and nod, as at this stage the
children need all the visual back-up and
reassurance you can give them.

3 When you have finished this exercise, sing
Bingo's song. Pretend Bingo is singing.

What’s your name?

I'm a little dog. My name is Bingo.
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Bingo, Bingo. What’s your name?

(S.M. Ward)

Sign it again and encourage the children to join
in.

VARIATIONS If you want to introduce other characters, toys,
etc., you can add to the song. For example:

I'm a teddy bear. My name is Teddy.

Teddy, Teddy. What's your name?

This may be enough for one lesson.

Lesson 2

The next stage depends on the age of your pupils
and how confident

you think they are feeling. It could be done at a
later stage in your course as revision.

4 Show the children your puppet and ask one
child her or his name.

Then teach them:

For a girl: I'm a little girl. My name is Carla.
Carla, Carla. What's your name?

For a boy: I'm a little boy. My name is Pedro.
Pedro, Pedro. What's your name?

5 If the children are confident, let them take the
puppet and sing the song to each other.

FOLLOW-UP In future, you can use the puppet to present new
language. You can pretend to have a dialogue
with the puppet. The children will soon want to
take the part of the puppet.

COMMENTS Having a familiar character which is integral in
the learning process puppet can be a good
character and you can introduce a naughty
puppet who plays tricks on the good one. In time
the children may make up spontaneous
dialogues with the characters.

Song’s variations:
3.2 Where are you
3.3 Birthday cake and song
3.4 You’ve got me
3.5 If you’re happy and you
3.6 My favourite toys
3.7 1 am a robot man
3.8 Five currant buns
3.9 The wheels on the bus
3.10 Here we go lobby loo
3.11 I’ve got a lot of pets
3.12 Body Rhymes
3.13 Jelly on a plate
3.14 Pat-a-cake, pat-a-cake
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3.15. | like toys

AGE

All

TIME 10-15 minutes

AIMS Language: toy vocabulary, stress and rhythm,
likes/ dislikes
Other: hand co-ordination

MATERIALS Flascards of the toys in the chant

IN CLASS 1 Draw a smiley face on the board and say | like
.... Get the children to repeat it.
2 Hold up one of the flashcards and say: / like...,
inserting the word. The children need to repeat
what you say. Go through the same procedure
for some of the other cards.
3 Draw another smiley face except with the
smile from ear to ear and say | love ...and go
through the procedure for I like ... with the
remaining flashcards.
4 Say the chant, clapping on the stressed words
or syllables. The children should learn it as a
whole, not line by line.
5 Ask the children to suggest other toys to
include in the chant.
I like toys
I like toys
Dolls, cars, trains
I love them all
Puppets and games

FOLLOW-UP Free painting. The children paint or draw their
favourite toy.

Games

3.16. Step forward

AGE 5,6

TIME 5-10 minutes

AIMS Language: to practice have got, to revise the
names for members of the family, listening
Other: following the rules of a game

MATERIALS Chalk or string

DESCRIPTION The children listen to instructions to hear which

are relevant to them.

PREPARATION

1 Prepare instructions according to what
language you wish to practise and the level of
your learners.

2 Draw a line across the classroom halfway
between the two side walls. If you cannot draw
on the floor you could use a long piece of string
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IN CLASS

1 The children line up with their backs to one
wall. Demonstrate what they should do
(explaining in their first language if

necessary), then stand with your back against
the opposite wall.

2 Say, for example: Step forward if you have got
a Maria in your family.

3 Any child who has got someone of that name
in their family must step forward and say, for
example: My mother's name is Maria.

4 The game continues with you giving different
names.

5 The first child to cross the line is the winner
and can take your place for the next round. Stop
playing before the children get bored.

VARIATION 1

With shy or younger children you can leave out
step 3.

VARIATION 2

You can use other actions and target language,
for example, Stand up if you're wearing green

3.17. Change places

AGE 5,6

TIME 5-10 minutes

AIMS Various depending on what you want to practise
DESCRIPTION The children change places according to the

instructions given by the leader.

PREPARATION

Put chairs in a circle: enough for every child.

IN CLASS

1 You are the leader. Stand in the middle whilst
the children sit on the chairs around you.

2 Say for example: Change places if you are
wearing green. All those wearing green must
change places. At the same time you try and sit
down on one of the chairs.

3 The child left standing is the leader and must
say: Change places if you are wearing ..

COMMENTS

This game can be used to practise other
language, for example, Change places if you've
got a sister. Change places if you like chocolate.

3.18. Robot game

AGE All

TIME 10 minutes

AIMS Language: listening, giving/  following
instructions, Total Physical Response
Other: encouraging politness

DESCRIPTION The children listen to instructions and obey only
when the speaker says Please.

IN CLASS 1 Call out one of the children and tell her/him

that she/he is a robot and must follow your
instructions.
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2 Say things like: Sit down please. Stand up
please. Walk to the door, please. The child must
do what you tell them to do.

3 Choose two children to demonstrate. One is
the robot and the other gives instructions. Make
sure they say Please.

4 Put all the children into pairs and get them to
practise being robots and giving instructions.

5 Tell the children to sit down and explain that
you are going to play a game. You give the
instructions but the children only obey

if you say Please.

3.19 The gingerbread man game

AGE 5-6

TIME 15-20 minutes

AIMS Language: reading and saying numbers, parts of
the body
Other: to practise hand control

DESCRIPTION If you have children who cannot use scissors you
will have to cut out the ‘gingerbread man'
beforehand or perforate the outline with a
sewing-machine.

IN CLASS 1 Give each child a 'gingerbread man' and tell

them what it is.

2 Tell them to colour him brown.

3 Tell the children to cut round him. (They may
need some help with this.)

4 Revise the parts of the body, pointing to
yourself or a child. Ask the children which
numbers correspond to which parts of the
gingerbread man's body, for example, What
number is his head? Try and elicit the number
from the children.

5 The children then cut along the lines so that he
is in six parts.

6 In groups of four or five, the children place all
the parts of their ‘gingerbread man' in the
middle.

7 Explain that the object of the game is to
retrieve their ‘man'.

8 The first child throws the dice and says, for
example, six—his body.

9 The next child follows the same procedure.
10 If they throw a number they already have,
they miss a turn. If they do not say the number
and then the part of the body they cannot take
the part of the body.
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Gingerbread man worksheet:
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3.20 .The gingerbread man game

.

AGE

All

TIME

10-15 minutes

AIMS

Language: listening, animal vocabulary, Where
is ...2, numbers

Other: introduction to books, deducing from
clues, drama

DESCRIPTION

The teacher reads a story to the children, who act
it out.

MATERIALS

The book Spot's Birthday by E. Hill, a picture or
model of a birthday cake with candles; pictures
of the following animals: a dog, a lion, a hippo,
a bear, a penguin, a monkey, a crocodile, and a

tortoise.

IN CLASS

1 Revise or teach the words for the different
animals.

2 If possible, get the children to sit on a mat
round your chair.

3 Show the picture of the birthday cake and ask
the children if they know what it is and when we
eat it. Point to the candles and count them
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encouraging the children to join in with you.

4 Show the children the book. Point to Spot and
say: This is Spot. He's a dog. Then point to Spot
and the birthday cake and say: It's Spot's
birthday today.

5 Open the book at the first page, point to the big
dog and say: This is Spot’s mummy. Point to the
balloons and say: Spot's having a party.

6 Point to Spot with his eyes closed and say:
Spot's playing a game of hide-and-seek with his
friends. (The children may know the name

for this game in their own language. If they do,
you could elicit it.)

7 Say: Where are Spot's friends? Go through the
pages, encouraging the children to guess which
animal is hidden in each place. Then lift the flaps
to show them and tell them the character's name.
8 Ask for ten volunteers to act out the story and
call them to the front of the class. Give them
roles according to the characters in the book.

9 Tell 'Spot' to close her/his eyes and count to
ten (with your help). Tell the others to hide
under the desks, behind the curtains, in
cupboards, etc.

10 When “Spot' has finished counting, get
her/him to say: Ready or not, here | come.
She/he then has to try to find the other
characters.

COMMENTS

You may find that the youngest children will not
sit still while they are not involved, so you can
let them all hide. It does not matter if they are
not well concealed. Like Leo the lion, a lot of
very young children think that if they can't see
you, you can't see them.

VARIATION

Another useful book on the theme of birthdays
is My Presents by Rod Campbell. It also consists
of surprises hidden behind flaps and could be
exploited in a similar way.

You might like to make your own flap book on
the theme of birthdays or ‘hide and seek'.

1 Get the children to draw different animals on
sheets of paper.

2 Cover each animal with a picture of a different
place in a house: a curtain, a bed, a fridge, etc.
Stick the picture down with sticky tape along
one edge only.

3 Staple or sew the pages together.

This idea can be adapted to different topics, such
as: 'Where are the animals on the farm?' 'Where
are the children at the seaside? What food is in
different containers?'

You can then read the class their own story,
which gives a great sense of achievement.
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Art and craft activities

3.21. Faces — an information gap activity

AGE

4,5,6

TIME 10-15 minutes

AIMS Language: to revise the parts of the face; to let
the children give some instructions; listening to
each other
Other:  eye-hand  co-ordination,  colour
recognition

DESCRIPTION The children paint features on a paper plate
‘face’, following instructions given by their
partners.

MATERIALS A screen (an old sheet and some pegs), paints or

crayons, paper plates or cardboard circles, face
pictures (see Preparation).

PREPARATION

Draw some pictures of faces and colour each one
differently (or the children could do this in a
previous lesson). Put up the screen so that it is
ready for the activity.

MATERIALS

1 Practise the colours and the parts of the face,
and the question What colour is ...?

2 Divide the class into pairs.

3 Put one child from each pair on one side of the
screen with the paints and paper plate, and the
other child on the other side with the picture.

4 The child with the paints asks, for example,
What colour is the nose? When the other child
replies, for example, Yellow, the first

child paints a yellow nose on the paper plate, and
so on until the face is complete.

COMMENTS

1 Do not be too strict about the children's
language as long as it is English. The object is
for them to communicate with the language
resources they have, for example: Nose—what
colour? Nose-yellow.

2 If it is difficult for you to rig up a screen, the
children could simply sit on chairs back to back.
3 If you have a large class, you may find it
necessary to give some of the children a quiet
activity to do while you are involved with those
who are doing the face-painting, or spread it
over several lessons.

3.22. My family

AGE

All

TIME

15 minutes

AIMS

Language: family vocabulary
Other: drawing

DESCRIPTION

The children draw pictures of their families and
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talk about them.

MATERIALS Paper, coloured pencils or crayons, a photo of
your family (optional)
IN CLASS 1 Show the children a photo of your family if

you have one, or draw a simple picture on the
board. Point to the people and talk about

them: This is my mummy. This is my sister. Her
name's .... This is my baby. This is me.

2 Ask the children to draw pictures of their
families.

3 As they draw, go round talking to the children
individually about them in English. (Be
sensitive to different family circumstances.)
Encourage the children to point to their family
members and say who they are in English.

4 Display the pictures on the wall. Point to some
of the people and talk about them: This is
Mima's brother. Who's this? Encourage the
children to join in.

FOLLOW-UP Encourage the children to bring in photos of
their families and talk about them.

Unit 4. Number, colour, and shape.
This unit is designed to complement the children’s regular pre-school classes in
their first language. It helps to develop skills needed for numeracy, literacy, aesthetic

ability, and the beginning of scientific understanding.

Context and overview

Young children, even infants, develop essentially non-verbal basic concepts of
quantity: more/less, order, same, and adding/subtracting. Children learn most of these
things on their own, without much adult help. Children often use these concepts in
everyday life, for example, to determine who has more or less ice cream. Children’s
concepts and procedures are useful under certain conditions but need to be enriched.
(Perhaps that’s why number was invented: the shepherd needs to know not only that
he has a lot of sheep, but exactly how many.) This is what children know and what they

need to learn at roughly ages three, four and five.

More/less
Children need to be able to see that there are more objects here than there. They

often solve this problem not by counting but by physical appearance. "This flock of
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geese in the sky must be larger because it covers a greater area than does the other

flock." This approach is often adequate but can lead to wrong answers and confusion.

Order

Judgments of more or less are sufficient for many purposes, but sometimes a
comparison between more than two things needs to be made. Thus, the idea of order,
which includes subtle ideas:
In a group of three objects, the second item is larger than the one preceding it but
smaller than the one following it.
Also, the item that was first can become last under a new order.

Again, young children tend to rely too much on appearances to solve the

problems.

Same number

The idea of same number evolves, sometimes even without adult assistance,
through several stages: The first step is seeing that two groups identical in shape and
arrangement are also the same in number. Thus, if a brown bear and a yellow canary
are placed directly below another brown bear and yellow canary, both rows are the
same in number (as well as in shape, color, and arrangement).

The second step is seeing that two groups differing in color or shape can still be
the same in number. Thus, if a brown bear and a yellow canary are placed directly
under a pink pig and blue heron, both rows are the same in number (and arrangement,
although they differ in shape and color).

The third step is seeing that two groups differing only in arrangement are the
same in number. Thus, if a brown bear and a yellow canary are not placed directly
under a pink pig and blue heron but instead lie elsewhere, both groups are the same in
number (although they differ in arrangement, shape and color).

The fourth is seeing that one group, when rearranged, has the same number as it
did before it was moved around. Thus, if the child first sees a brown bear and a yellow

canary in one arrangement, which is then transformed, the child realizes that the
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number did not change from what it was before the rearrangement.

The fifth is first seeing that two amounts are the same number when they look
similar, for example five eggs in a row and five egg cups in a row both have the same
number. But then if there is a transformation (for example spreading the eggs apart so
that the line of eggs is longer than the line of egg cups), the child has to be able to
understand that the eggs and egg cups are the same in number even though the two
lines look different.

The idea of adding as resulting in more and subtracting in less

Children learn that:

When you add something to an existing set, the result is that you have more than you
had at first.

If you start with two groups of the same number, and by magic (while the child is not
looking), one set is now more numerous than the other, you must have added to one or
subtracted from the other

You don’t have to count to arrive at these judgments concerning more and concerning

addition and subtraction: you can solve the problem by reason alone.

Learning the Counting Words
Context and overview

In everyday life, we use counting words all the time, selecting items from the
supermarket (“we need two bananas™) or playing “10, nine, eight, ... blast off!”
Children love counting as high as they can, like grown-ups. They may even be
interested in the name of the highest number. Fluency in the counting words aids later

computation.

Rote memory plus

At first, children memorize the counting words from about one to 10 or so. But
their learning doesn’t involve only memory. Children learn some ideas and rules about
number too, namely that proper order is essential; numbers are different from letters;

and you are not supposed to skip or repeat numbers when you count.
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Structure

Later, children pick up the underlying structure of number: ten is the basic unit
(20, 30, etc.) and we tack units onto the tens (twenty-one etc.). The rules for saying the
English counting words from eleven to nineteen are especially hard to learn because
they are poorly designed. Eleven should be "ten-one," just like twenty-one. Fifteen
should be "ten-five," like twenty-five. The East Asian languages get this right, but
English and many other languages do not. By contrast, English is fairly well designed
for the number words beginning with twenty. Each of the tens words resembles a unit
word. Forty is like four; eighty like eight, and so on. Fifty comes before sixty. (A fairly
minor problem is that twenty should sound more like two and ideally should be “two-
ten;” thirty should be “three-ten” and so on). After saying a tens word, the child
appends the unit words, one through nine. Learning to count to 20 and beyond is a
child's first experience with base-ten ideas. In this case, teaching needs to stress the
base-ten pattern underlying the counting numbers: the structure. We need to

“instructure” (teach the structure) not “instruct.”

Counting Things: How Many Are There?
Context and overview

Children’s ideas about same, more, less, and order are heavily influenced by
perception and by their own imperfect logic (for example, that what looks like more is
more). These are good ideas but lack precision, so children need help in taking the next
step. The counting words that children learn early on can be used for enumeration; in
determining the exact number of a collection, it is the cardinal number that tells how
many. Accurate enumeration and understanding of cardinal number are fundamental
for all arithmetic (and measurement) and are not as simple as they seem. Rather they

involve key mathematical ideas and strategic thinking.

Principles needed to understand enumeration
Enumeration refers to using the counting words to figure out the number of

objects. (This includes any object, from imaginary monsters to marbles.) Children must
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learn to follow several rules and principles to enumerate accurately. This set of rules is
fundamental:
Say number words in their proper order.
Match one number word with only one thing (one-to-one correspondence between
number word and thing).
Count each thing once and only once.
Given these rules and principles, there are several ways to enumerate with
accuracy. Children need to be able to:
"See” small numbers (up to four or so) without counting. This is subitizing, which can
reduce the drudgery of counting.
Count one object at a time.
Point at objects.
Push objects aside to keep track of which ones have been counted.
Put objects in a line or other orderly arrangement.
Count on the fingers.
Group objects into convenient groups that can be subitized or counted.
Group by 10s.
Check the answer.
Children need to learn to use these approaches in appropriate situations. For
example, if there are only two objects, subitizing may useful, but if there are nine, then

pushing objects aside may be indicated.

Understanding cardinality

Children who enumerate accurately also need to understand the result achieved.
Suppose a child accurately counts five things. Correct enumeration alone does not
necessarily mean that the child understands cardinality. Asked how many there are, the
child may simply count the objects another time. For that child, answering the question
of how many simply activates the counting routine but does not provide an
understanding of the result. Children need to learn several things about cardinal
number. The core idea is that correct enumeration yields the cardinal value of set. The
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last number word does not refer to the last object counted but to the set as a whole.
When we count, the number one refers to the first object; two refers not to the second
object counted but to the two objects in the new group, and so on. Furthermore, once
the child has determined that there are five objects in the set, it does not matter if they
are hidden, or if the objects are simply rearranged (say from a straight line to a circle).

There are still five objects. This is conservation of number.

Common mistakes or misconceptions

When counting, children often rely too heavily on physical appearance, just as
they did in determining more or less. One goal of teaching should be to help children
learn that reason must trump appearance. Children need to think abstractly about
tangible things. Eventually, they need to embed understanding of cardinal number (for
example, the abstract idea that there are five objects here) within the larger system of

number, for example, that five comes after four and is half of 10.

Everyday Numerical Addition and Subtraction
Context and overview

Next, we need to understand how concepts of more/less, order, same, adding and
subtracting without exact number (knowing that adding means making a set larger even
if you don't know of the exact number), and enumeration get elaborated to create
numerical addition and subtraction. Children learn some of this on their own, but adults

can and should help.

Understanding addition

These concepts need to be learned to understand addition (subtraction is similar):

— Addition can be thought of in several ways, including combining two sets, increasing
the size of one set, and jumping forward on a number line.
— Simple counting is also adding, one at a time.

— The order of addition makes no difference (the commutative property).
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Adding zero changes nothing.
Different combinations of numbers can yield the same sum.

Addition is the inverse of subtraction.

Strategies used to add (or subtract)
Children often begin by using concrete objects and fingers to add but gradually

learn mental calculation and remember some of the sums.

Using concrete objects, children may do the following to solve a simple problem
like 3 + 2: They may count all ("I have three here and two there and now | push them
together and count all to get five™) or they may count on from the larger ("l can start
with three and then say, four, five.")

Approaching the problem mentally, children may solve the problem by derived
facts, building on what is known (I know that two and two is four, so | just add one to
get five'") and by memory ("'l just know it!").

More features of numerical addition and subtraction

It’s always useful to have backup strategies in case one doesn’t work. For example, if
unsure about memory, the child can always count to get the answer.

It’s important for the child to be able to check the answer.

It’s important for the child to explain why 3 + 2 gives five as the answer, since proof
Is a social act requiring language.

The child needs to learn different strategies for different set sizes. (Counting one by
one is good for adding small sets but tedious and inefficient for larger sets.)

The child should also be able to describe how he got the answer. (Self-awareness is
one aspect of metacognition. Of course, remembering what you just did is essential for
describing it in words.)

Language 1s vital for describing one’s work and thinking, and to convince others;
children need to learn mathematical vocabulary.

The child should be able to apply the math in real situations or stories about real
situations (such as word problems).
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Number Sense
Context and overview

Children need to develop number sense, a concept that is notoriously difficult to
define in a simple and exclusive way. I like to think of it as mathematical street smarts,
which can be used in just about any area of number, including those discussed above.
Number sense, which helps the child to make sense of the world, has several

components, each of which undergoes a process of development.

Thinking instead of calculating
Number sense involves using basic ideas to avoid computational drudgery, as
when the child knows that if you add two and three and get five, then you don’t have

to calculate to get the answer to three-and-two.

Use what is convenient
Number sense involves breaking numbers into convenient parts that make

calculation easier, as when we mentally add 5 + 5 + 1 instead of 5 + 6.

Knowing what’s plausible or impossible

Number sense may involve a “feel” for numbers in the sense of knowing whether
certain numbers are plausible answers to certain problems (if you are adding two and
three you know that the answer must be higher than three; anything lower is not only

implausible but impossible).

Understanding relationships
Number sense involves intuitions about relationships among numbers. (For example,

"this is 'way bigger' than that.")

Fluency
Number sense involves fluency with numbers, as when the child knows

immediately that eight is bigger than four, or sees that there are three animals without
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having to count.

Estimation
This involves figuring out the approximate number of a group of objects and is

related to the notion of plausible answers.

The Transition to Written, Symbolic Math
Context and overview

Formal, symbolic mathematics can provide children with more powerful tools
and ideas than those provided through their informal everyday math. Formal math (and
its use of symbols) developed in several cultures and is now virtually universal.

Children need to learn it.

Everyday origins and formal math

Children encounter math symbols in everyday life: elevator numbers, bus
numbers, television channels and street signs are among the many. Often parents,
television, and software activities introduce some simple symbolic math, such as

reading the written numbers on the television or on playing cards.

Schools certainly have to teach formal math. But doing so is not easy. Even if
they are competent in everyday math, children may have trouble making sense of and
connecting their informal knowledge to what is taught in school. Teachers often do not
teach symbolism effectively. If children get off on the wrong symbolic foot, the result
may be a nasty fall down the educational stairs. So, the goal for teachers is to help
children, even beginning in preschool, to understand why symbols are used, and to use
them in a meaningful way to connect already-known informal mathematics to formal
symbolic mathematics. The teacher needs to “mathematize” children’s everyday,
personal math; that is, help children connect their informal system with the formal
mathematics taught in school. It’s not ill-advised or developmentally inappropriate to

introduce symbols to young children, if the activity is motivating and meaningful. On
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the contrary, it is crucial for the teaching of symbols to begin early on, but again, if and
only if it is done in a meaningful way.

Here are key issues surrounding the introduction of formal math to young
children:
Young children have a hard time connecting numerals and the symbols of
arithmetic (+ and -) to their own everyday math

They may add well but be confounded by the expression 3 + 2. It is as if the child
is living in alternate realities: the everyday world and the “academic” (in the pejorative
sense) world. The everyday world makes sense and the world of school does not. You

think for yourself in the former and do what you are told in the latter.

The equals sign (=) is a daunting challenge
The teacher intends to teach the equals sign as “equivalent," and thinks she has,
but the child learns it as “makes” (e.g., 3 + 2 makes 5). This is a tale of how child

egocentrism meets teacher egocentrism but neither talks with the other.

The solution

We should not avoid teaching symbols but need to introduce them in a
meaningful way. This means taking account of what children already know and relating
the introduction of symbols to that prior knowledge. It also means motivating the use
of symbols. Thus, if you want to tell a friend how many dolls you have at home, you
need to have counted them with number words (symbols) and then use spoken words
(“T have five dolls”), written words (“I have five dolls” written on a piece of paper or

a computer screen), or written symbols (5) to communicate the result.

Manipulatives can help

Use of manipulatives can be effective in teaching symbolism and formal math,
but they are often utilized badly. The goal is not to have the child play with concrete
objects but to use these objects to help the child learn abstract ideas. The goal of

manipulatives is to get rid of them by putting them in the child’s head to use as needed
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in thought. For example, suppose the child learns to represent tens and ones with base-
ten blocks. Given the mental addition problem 13 plus 25, the child may understand
that each number is composed of 10s (the 10 by 10 squares) and some units (the
individual blocks), and that solving the problem involves adding one 10 and two more,
which is easy, and then figuring out the number of units. The mental images of the 10s
and ones provide the basis for her calculation, part of which may be done by memory
(one plus two is three) and part of which may be done by counting on her fingers (five

fingers and three more give eight).

Conclusion

The basics of number are interesting and deep. Although young children
develop a surprisingly competent everyday mathematics, they have a lot to learn and
teachers can help.

Recommended Counting Picture Books

[ Anno’s Counting Book |
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Supporting Engagement with Counting Books

Look through the book from a child’s perspective. Think about what might help
children understand the math on the page or what they might find confusing. For
example, on the left-hand page above, in addition to the text describing the fish, you
can see eight holes. These were the holes for the previous page, which showed eight
mice. Children might be confused because this page is about the number nine, but they
see eight holes on the left. The reader can anticipate their confusion and cover those

eight holes with her hand or draw attention to the nine fish and nine holes on the right.

Look through the book from a mathematics perspective. The nine holes on the
right-hand page can help children practice their number skills. Each hole shows the eye
of one fish. Young children benefit from using their fingers to help them count
carefully. The holes in the book provide tactile references to help children touch each
fish and make sure they count each fish once and only once. The arrangement of the
fish in rows and columns can also help children learn that numbers can be decomposed
into smaller numbers, in this case, 9 is made up of 4 and 4 and 1 (looking at the columns),
or 2, 2, 3 and 2 (looking at the rows). Or the groups of fish can be seen as 2, 2, 2, 2, and
1.

Games

Please, Mr Crocodile

AGE All
TIME 10 minutes
AIMS Language: to listen for colours, asking permission
Other: taking part in an organized game
DESCRIPTION The children ask the ‘crocodile’ for permission to cross the river' and the

crocodile gives permission to those wearing a certain colour.
Those who are not wearing that colour try to cross and the crocodile tries
to catch them.

MATERIALS A large piece of blue material (a bed sheet) or blue paper to act as water,
or two long skipping ropes to define the banks of the river.

PREPARATION Clear an area in the classroom and place the 'water' or the river banks'
on the floor in the middle.

IN CLASS 1 Pre-teach the question: Please, Mr Crocodile, can we cross the river?

Explain that the crocodile only likes certain colours and he will only let
you cross his river if you are wearing that colour.

2 You are the crocodile at first. Stand in the middle of the river.

Say: I'm a crocodile and | like to eat children. Make snapping noises
and look fierce. Elicit the question: Please Mr Crocodile, can we cross
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the river?

3 Choose a colour that one of the children is wearing and say: Only if
you're wearing (red). Those that are wearing that colour can

cross safely. When they have crossed, the others have to try to run
across while you try to catch them. Any children caught join you as
crocodiles.

4 Continue this procedure. When you feel the children are confident
enough, one of them could give the instructions.

The shape bag

AGE 4,56

TIME 10 -15 minutes

AIMS Language: to practise colours and shapes, e.g. green triangle, yellow
circle, etc.
Other: awareness of shapes

DESCRIPTION The children revise shapes and play a guessing game.

MATERIALS A bag with different coloured shapes in.

PREPARATION

Cut out triangles, circles, squares and rectangles from coloured card.
Make enough so that each child has a couple of opportunities to win a
shape. It is a good idea to laminate them so them over and over again.

IN CLASS 1 Lay all the shapes on your desk.
2 Choose a shape and elicit the colour and shape.
3 Get the children to repeat its name in chorus, for example, yellow
square.
4 Put the shape in the bag you prepared.
5 Do the same with all the shapes.
6 Divide the children into groups of about four or five.
7 Put the bag behind your back and take out a shape, keeping it hidden.
8 Get each group of children to guess which shape it could be.
They must all say a different shape.
9 When each group has had a try, show them the shape. If one group
guessed correctly give them the shape.
10 Continue until you have used up all the shapes. The winner is the
group with the most shapes.

COMMENTS As this is a game of luck it should give those children who are less

competent a chance to win.

The Importance of Play Dough and Plasticine for Motor Skills in Preschoolers

1. Fine Motor Development

Your little one is growing and motor development is crucial at this stage. Playing
with dough and plasticine will build up strength in those little fingers and hands. As a
result, you will make your kid ready to hold the pencil and pen. Strong fingers are a
must and will be an asset for life. A good handwriting is often associated with stronger
finger muscles. Kneading and poking the clay will help gain this strength.

Rolling and pinching the dough to make certain shapes will also bring a better
control in the hands and fingers. There will be an increased concentration on the fingers
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that will in turn enable your kid to focus on the job. Also, cutting the dough with plastic
knives will increase strength in the forearms.

2. Unlock Passion

Let you preschooler be a little free at play. Soon, you will see your kid unlocking
creativity and imagination. Provide some additional materials like grass, sticks and
ribbons and wait for the magic. Soon, your toddler will be able to make some of the
Christmas decorations and other decorative with the clay by himself.

3. Social Development

Playing with dough or Plasticine will make your toddlers talk and discuss what
she/he is doing with the people around. Be it for a suggestion or seeking appreciation,
your kid will definitely seek attention. This in turn will develop her/his social skills.
Mingling in a crowd is essential for her present and future.

4. Stress Buster

Compare the same activity with a video game or a cartoon show. Without a
doubt, this activity will be a better stress buster. In essence, playing with dough will
act as a therapy to your stressed kid. Overexposure to TV and gadgets can develop eye
strain and other health issues. Physical activities like this will surely nullify the above.

Play time with dough or Plasticine is essential for your growing toddler. Make
sure to find some time for it and let your preschooler enjoy the whole exercise.

Plasticine shapes

AGE All
TIME 10 minutes
AIMS Language: the names of shapes, following instructions
Other: to encourage the children to use their hands to model
DESCRIPTION The children make shapes out of modelling clay according to the
teacher's instructions.
MATERIALS Plasticine or other modelling materials such as clay or dough.
PREPARATION Get enough plasticine or dough so that all the children can use it at
the same time.
IN CLASS 1 Give each child a piece of plasticine.
2 Tell them to make a circle (demonstrate first if necessary). Go round
observing and helping them.
3 When they have finished, do the same for other shapes like square,
rectangle, triangle, etc.

Unit 5. The world around us.
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This chapter is about things that children come into contact with when they are
out and about. It includes activities that will encourage children’s awareness of nature,
and also includes potentially frightening situations such as emergencies and going to
the doctor, which can be dealt with in class through role-play. Learning about traffic
signals will be an opportunity for the children to learn other aspects of road safety.
Songs and rhymes
5.1. Animals.

AGE All

TIME 5 - 10 minutes

AIMS Language: animals, adjectives, it likes, action verbs, Total Physical
Response

Other: awareness of animals and their characteristics

DESCRIPTION The children learn the names of animals, mime them, and sing a song.
MATERIALS Pictures of wild animals, including: a lion, an elephant, a crocodile,

a snake, a monkey, a camel, a hippo, a parrot.

PREPARATION Get enough plasticine or dough so that all the children can use it at

the same time.

IN CLASS 1 Show the children the pictures and tell them the names of the animals.
Do this once or twice.

2 Stick the pictures on the board in the order of the song and elicit the
names from the children.

3 Ask one of the children to pretend to be a lion. While she/he is doing
this, explain that we call the lion 'the King of the Jungle'.

(Most children will now be aware of this because of the film The Lion
King.)

4 Ask another child to pretend to be an elephant. While she/he is doing
this describe the elephant's characteristics (big, strong).

5 Continue in this way with the other lines of the song, eliciting the
description wherever possible.

6 Sing the song, miming the characteristics as suggested.

7 Sing it again a couple of times, encouraging the children to do the
actions and join in.

VARIATIONS There are traditional songs which mention animals, for example: ‘Old
MacDonald had a farm’, ‘The animals went in two by two’, and ‘Baa
baa black sheep’.

Animals

The li - on is the king of the jungle, Walk round looking proud
The elephant is big and strong, Walk round swinging your
The crocodile is very dangerous, arm in front of your nose
The snake is very long. Open and close your hands
The monkey likes to swing like a crocodile’s jaws
through the branches, Move your arm like a snake
Pretend to swing

The camel likes to walk, walk, walk, Walk round

The hippo likes to sit in the mud all day,
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The parrot likes to talk, talk, talk, Make a gesture for ‘fat’ and pretend to sit
talk, talk, talk, talk

Talk, talk, talk, talk, talk Open and close your hand

Like a beak
(S.M. Ward)
5.2. The weather
AGE All
TIME 5 minutes
AIMS Language: vocabulary about weather
Other: Total Physical Response
DESCRIPTION The children say a rhyme about the weather and do the actions
MATERIALS Four pictures to represent the snow, the rain, the sun, and the wind
PREPARATION Prepare the pictures
IN CLASS 1 Show the picture of the snow and say: It's snowing. Wrap your arms
around yourself and shiver (as in the song below). Get the children to
repeat.
2 Repeat this procedure with the other pictures.
3 Put the pictures up on the board in the order of the rhyme.
4 Say the rhyme, doing the actions.
5 Repeat a couple of times, encouraging the children to join in.
FOLLOW-UP When the children come to school each day, ask them ‘What’s the
weather today?’

Weather rhyme

It's snowing, it's snowing, Move vyour hands downwards slowly
wiggling your fingers

Brr, brr, brr, Wrap your arms round yourself and shiver
exaggeratedly

It's raining, it's raining, Move your hands downwards quickly,
wiggling your fingers

pit-a-pat, pat, Tap your fingers lightly on the top of your
head

It's sunny, it's sunny, Spread your fingers out and sweep them in a
big circle over your head

Phew! Phew! Pretend to wipe the sweat from your brow

It's windy, it's windy,
Fill your cheeks with air and make a

Whoosh! Whoosh! whistling or blowing sound

(V. Reilly and S. M. Ward)

Games
5.3 Going to the doctor's
AGE All
TIME 15 minutes
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AIMS Language: to learn to say what is wrong when they are not well
Other: to role-play

DESCRIPTION The children learn how to describe common ailments and role-play
being at the doctor's.

MATERIALS An overall, a toy stethoscope (if available) or an improvised one with a

bit of rubber or plastic tubing; a picture of a doctor.

PREPARATION

Prepare the pictures

IN CLASS

1 Show the picture of the doctor and ask the children if they know who
it is and if they have ever been to the doctor's. Ask if they

know the name of their doctor. (This stage could take quite a long time
if the children want to regale you with all the illnesses they've had. You
will need to use your own discretion depending on how long the lesson
lasts.)

2 Hold your head and start moaning: Oh, oh, I've got a headache.

Then hold your stomach, moan, and say: I've got stomach-ache.

Then put your hand on your jaw and say: I've got toothache. Wipe your
brow and say: I've got a temperature. Pretend to sneeze and say: I've got
a cold.

3 Do this once or twice then call out one of the children. Say: I've got a
headache and see if she/he can mime the action. Do this with other
children and the other expressions.

4 Call out one of the children to do a mime and the other children have
to say: headache, toothache etc.

5 Drill the sentences, getting the children to mime as they say them.

6 Put on the overall and put the stethoscope round your neck and say:
I'm the doctor. Ask for a volunteer to come out and be the patient.

7 Ask the 'patient’: What's the matter with you?

8 Get her/him to mime and say: I've got ...

9 Pretend to write a prescription and say: Here you are.

10 Repeat this with one or two more children and then let them do the

role-play in pairs.

5.4. Traffic lights

AGE All

TIME 10-15 minutes

AIMS Language: colours, following instructions, Total Physical Response

DESCRIPTION The children pretend to be cars and go fast or slow or stop according to
which traffic sign is shown.

MATERIALS One green, one red, and one orange circle of cardboard (or whatever

colours are used in the country where you teach).

PREPARATION

Prepare the circles.

IN CLASS

1 Hold up the green circle and elicit the colour.

2 Do the same with the orange and red circles.

3 Get the children to form a circle round you and tell them that they are
driving cars. They must walk round you quickly when

you say ‘green’, slowly when you say 'orange’ and they must stop

when you say 'red'.

5.5. Weather game

| AGE

| All
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TIME 10-15 minutes

AIMS Language: to understand instructions, to revise words for clothes and the
weather, Total Physical Response
Others to encourage independence in putting on clothes, doing up
buttons, zips, etc.

DESCRIPTION The children revise vocabulary for weather and clothes and play a game
in which they have to choose the appropriate clothes for the weather

MATERIALS One green, one red, and one orange circle of cardboard (or whatever

colours are used in the country where you teach).

PREPARATION

Teach the weather on a day-by-day basis and through pictures, books,
or videos.

IN CLASS

1 Revise weather vocabulary using pictures, and clothes using the ones
that the children are going to put on in the game.

2 Put all the clothes in the centre of the room and get the children to
fetch you the right item when you say, for example, Louis, go and find
a hat.

3 After practising this a few times, tell the children that you are going to
play a game in which they have to choose the right clothes according to
the weather. Then you say, for example:

Kumikao, it's raining, Kumiko must go and find something suitable for a
rainy day. If she brings something suitable, she can wear it but if it is
unsuitable, she must take it back. If you think the children would like a
competition, the person who is wearing the most clothes at the end of
the game is the winner.

5.6. Animal movements

AGE All

TIME 10-15 minutes

AIMS Language: to listen for instructions, words for animals and the way
they move, Total Physical Response
Other: learning about animals

DESCRIPTION The children learn the words for animals and the way they move.
They then play a game in which they imitate the animals.

MATERIALS Pictures of the following animals: a kangaroo, a bird, a camel, a

snail, a snake, a jaguar, a horse (prepare flashcards). A recording of
some instrumental music (e.g. The Carnival of the Animals by Saint-
Saens). If you like you can make animal masks.

PREPARATION

If you think it is preferable, teach the words for the animals in previous
lessons

IN CLASS

1 Show the pictures of the animals and teach or elicit the names for them.
2 Show the picture of the kangaroo and say: Kangaroos jump. (Jump
up and down to illustrate the meaning.)

3 Show the picture of the kangaroo again and say: Kangaroos jump.
Indicate that you want the children to do the action.

4 Repeat stages 2 and 3 with the following: Binds fb Camels walk.
Snails crawl. Snakes wriggle. Jaguars run. Horses gallop. (If you

think there are too many, you could save some for another occasion.)

5 Put the instrumental music on and the children start walking round the
room. When you call out the name of an animal, they must do the
appropriate movement.

6 If you wish, divide the children into groups of different animals.
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When you call out the name, only those in that group do the action.
VARIATION On another occasion you could use the sounds that animals make instead
of the way they move. For example: Dogs say woof woof, Gas

say miaow. Pigs say oink oink. Birds say tweet sweet. Snakes say
Sssssss. Horses say neigh. If you prefer, you can use the animal sounds
that the children are familiar with in their own language, although they
do like learning the English equivalents.

Unit 6. Festivals.

Festivals are a good way of introducing children to the culture of the countries
where English is spoken. Children also enjoy the celebrations immensely and can get
very excited. We have included Christmas and Easter in this chapter as they are very
popular with young children and they lend themselves to games, dressing up, and
colourful activities to which family and friends can be invited.

Although these three festivals are part of the Christian calendar, many of the
elements are based on ancient pagan celebrations and many of the ideas could be
adapted to other festivals, such as a dragon procession for Chinese New Year or making
presents for Eid ul-Fitr. For children of pre-school age the main interest lies in
Christmas presents and Easter eggs and the celebrations need not have any religious
significance at all. Whether or not you include these or other festivals is at your

discretion depending on your teaching situation.

Christmas

Christmas is a festival which is very important for children in many countries
where English is spoken. In schools many hours are dedicated to decorating the
classroom, preparing school concerts and nativity plays, and making Christmas cards
to send to family and friends. It is perhaps the most important festival for children: full
of colour, fun, and surprises. Children mark the days off on a calendar until Christmas
Eve (24th December), when Father Christmas brings presents in the night. Usually
children get up very early on Christmas Day (25th December), often having only slept
a couple of hours, to see what Father Christmas has brought them. They then spend the
day with their family eating turkey, Christmas Pudding (a hot cake-type dessert with

raisins and other dried fruit), and lots of chocolate.
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6.1. Guess the present

AGE All

TIME 15 minutes

AIMS Language: What is it?, shapes, colours, vocabulary
Other: to guess something by its shape

DESCRIPTION A guessing game

PREPARATION

Make the ‘presents’. Draw or find pictures of objects that are reasonably
easy to guess by their outline. Cut out and stick them to cardboard. On
the other side stick some pretty paper.

IN CLASS

1 Tell the children that you have some presents and they must guess
what they are.

2 Hold up a ‘present’ with the pretty paper facing the children and ask
them to try and guess what it is.

3 The child who guesses correctly holds the picture.

4 The child with most ‘presents’ is the winner.

COMMENTS

Some children will shout out the answers. Give quitter children a chance
to win a ‘present’ t0o.

6.2. Make a Christmas tree

AGE All

TIME 20 minutes

AIMS Language: to revise colours
Other: eye-hand co-ordination

DESCRIPTION The children make a pretend tree.

MATERIALS Triangles of green card, sweet papers, bottle tops, and other pieces of
bright junk.

IN CLASS 1 Show the children one of the green triangles and ask them what they
think they are going to make.

2 Fold the triangle in half and stand it up. If they cannot guess then tell
them they are going to make a Christmas tree.

3 Ask them which colours they expect to see on a Christmas tree.

4 Show them the bright papers, etc. you have collected and get them to
tell you the colours they want on the tree. Stick decorations to your tree
as they tell you.

5 The children now make a tree themselves.

VARIATION 1 If your children are just learning the colours and are not very confident
at speaking, you could convert it into a listening exercise by telling them
which colours to take from the pile of papers.

VARIATION 2 Put one big green triangle on the wall, low enough for the children to
reach. All the children help to decorate the class 'tree".

Easter

Although Easter is an important Christian festival, the traditional symbols such
as eggs, chicks, and rabbits are celebrations of spring. In some places the Easter Bunny
(rabbit) brings chocolate eggs on Easter Sunday. In Britain, on Easter Monday (the
following day) there are many different traditional games and contests such as Hunt
the Egg, Egg Rolling, Egg and Spoon Races, and Egg Painting. Some villages compete

against each other with

‘Tug-of-War’ (rope pulling) or ball games.
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6.3. Egg painting

AGE All
TIME 15 minutes
AIMS Language: revision of colours, following instructions
Other: eye-hand co-ordination
DESCRIPTION The children decorate eggs.
MATERIALS One hard-boiled egg per child and one for the teacher, coloured

crayons or pencils (not paints or pens if the children are going to eat
them afterwards, as eggs are porous).

IN CLASS 1 Revise colours by showing the colours and eliciting the names for
them (see Chapter 4, 'Number, colour, and shape').

2 Show the children how to decorate an egg.

3 Give each child an egg and let them decorate it in any way they want.
FOLLOW UP The children can have an egg rolling competition.

1 Draw a mark on the floor.

2 Each child takes a turn at rolling her/his egg towards the mark from a
particular point.

3. The child who gets her/his egg closest to the mark is the winner.

VARIATION The children can paint the eggs with food colouring, or dye them
with special edible dye.
COMMENTS 1 You will probably have to ask parents to provide the eggs.

2 When the eggs have been coloured, they can be eaten as long as the
colour has not penetrated the shell and marked the white of the egg. But
the children may want to keep their eggs.

Strategies to Motivate Your Child to Learn
Put your child in the driver's seat as much as possible

When it comes to education, all some kids experience is control, control, control.
When a child feels controlled, or out of control when it comes to their education, they
often withdraw from learning. It's important to guide children through the learning
process, but it's just as important to allow children to have control of their own learning
experience. Whether at home, or in the classroom, provide children the ability to have
direct input into their learning choices. A good way to do this is to provide children
options.
Focus on your child’s interests

When learning engages children in areas and subjects of interest, learning
becomes fun and children engage in learning. If you really want to help your child to
become a good learner, encourage him to explore topics and subjects that fascinate
him. If he likes dinosaurs, help him find engaging and interesting books and stories
about dinosaurs. Then challenge him to identify his five favorite dinosaurs and explain
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why he chose each one.
Introduce and encourage different types of learning styles

Every child has learning preferences and styles that are best suited to their way
of learning. Some children have a dominant learning style, while others prefer to learn
using a mix of learning styles. There isn't necessarily one right or wrong learning style,
or mix of learning styles. However, by helping your child discover his preferred
learning styles, you can use techniques that will improve his rate and quality learning.

There are seven fundamental learning styles: Visual, Auditory, Verbal, Physical,
Logical (mathematical), Social and Solitary. For example, children who are visual
learners learn best by seeing how things work. Conversely, children who are auditory
learners learn best by listening to things being explained. For young children, it's
beneficial to explore and employ different types of learning styles.
Share your enthusiasm for learning

Enthusiasm rubs off, especially when it comes to learning new things. If your
child sees that you're sincerely enthusiastic about learning, they're likely to become
enthusiastic about learning. Whether it's history, science, reading, writing or even
math, help him see that learning is a journey of exciting new discoveries. Take every
opportunity — without being overwhelming or overbearing — to discover new
information with him. As your child sees the joy and excitement learning brings to your
life, he'll begin to share your enthusiasm for learning new things as well.
Make learning fun through game-based learning

Game-based learning is not a new concept. It's been around for a long time.
Game-based learning can be very advantageous for many reasons. Using games as an
education tool not only provides opportunities for deeper learning and development of
non-cognitive skills, it helps motivate children to want to learn. When a child is actively
engaged with a game, their mind experiences the pleasure of learning a new system.
This is true regardless of whether the game is considered "entertainment” (e.g., video
game) or “"serious" (e.g., military simulator). Games that are entertaining provide the
added benefit of motivating children to want to engage in the learning process and want

to learn more.
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Help your child stay organized

Helping your child organize his/ her toys, papers, books and assignments will go
a long way to helping him feel motivated to learn. Disorganization is typical among
pre-school and young school age children, but it can also lead to a feeling of being
overwhelmed. Overwhelmed children spend more time and effort being frustrated and
worried than they do learning. Be patient, but consistent, in helping your child organize
his school supplies and assignments. This will help him feel in control, less
overwhelmed and more motivated to learn.
Recognize and celebrate achievements

No matter how small they may be, it's important to recognize and celebrate your
child's achievements. This is especially important for elementary age school children
who require constant positive reinforcement to keep them motivated to learn and
challenge themselves to do better. We're not suggesting that you praise mediocrity, but
that you offer recognition and celebrate your child's achievements. Finishing a difficult
project deserves a special treat; doing well on a math test could call for a trip to get ice
cream. Always use positive reinforcement as your tool to motivate learning with your
child.
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IlepeyeHb NpaKTHYECKUX 3AHATHH

tree

Paaz[en HaumeHnoBanue IMPAKTUYCCKOI'0 3aHATHUSA Kon-Bo
qaCoB
. The creative | Story-telling and drama. Art and craft activities | 2
classroom
. Basic language | Basic language activity 2
activity
. All about me | All about me. The gingerbread man game. | 2
Reading a book: Spot’s birthday.
. Number, Number, colour, and shape. Games: Please, Mr | 2
colour, and | Crocodile. The shape bag. Playing with dough
shape and plasticine.
. The world | The world around us. Going to the doctor's. | 2
around us Traffic lights. Weather game. Animal
movements
. Festivals Festivals. Guess the present. Make a Christmas | 2
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TecTOoBBIE 3aJaHUA: YKa3aTb B€PHbIC OTBETHI

1. What is one of the main goals of a
quality learning environment?

a)
b)

c)

Ensure discipline is rigidly maintained
Keep all facilities clean and in good
condition

Maximising learning

. What might be your role be in
organizing, using and maintaining the
learning resources, materials and
equipment for the lesson? (Select three)

a)
b)
c)
d)

Ensure that security in the school is up to
standard

Assisting in preparation of resources
before lessons and tidying afterwards
Keep classroom resources in good
order

Assist in the presentation of work and
display areas

Enforce disciplinary action

. What aspects of safety would you
consider before and during the lesson
discussed in Question One? (Select
three)

f)

Check the availability and location of
safety equipment in the learning
environment

What safety equipment is kept in
different learning environments

The principles and practices of inclusive
education and the implications of these
for setting out learning environments
The roles and responsibilities of others
within the school in respect of
establishing and maintaining learning
environments

The school's health and safety policy
as it applies to learning environments,
resources and materials

Maintain a complete and accurate
inventory of resources

In many countries there is no
prescriptive syllabus for pre-school
teaching. This has the advantage of
giving teachers the freedom to design the
syllabus around the children's own needs
and interests, but the disadvantage is that
teachers

have no guidelines as to what they should
teach and how they should set about it.

. When we are teaching pre-literate a) True
children, you have to be good at acting b) False
to keep a group of children enthralled.

You may find that the youngest children a) hide

will not sit still while they are not
involved, so you can let them all

It does not matter if they are not well
concealed. you, you can't see them.
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7. If your lessons are more than fifteen a) five
minutes in length, you need to keep the b) ten
children’s interest by changing activities
every a) or b) minutes.
This is why it is important to have a wide
variety of activities.
8. Small children are still largely a) True
egocentric. b) False
9. Another useful book on the theme of a) My Presents by Rod Campbell
birthdays is
10. For learning parts of the face vocabulary a) Step forward
what game fits best? b) Pizza face
c) Robot game
d) Draw a face
11. Young children tend to rely too much on a) appearance
to solve the problems. b) sounds
c) sense of touch
12. Number sense involves with a) fluency
numbers, as when the child knows
immediately that eight is bigger than
four, or sees that there are three animals
without having to count.
13. Estimation involves figuring out the a) True
approximate number of a group of b) False
objects and is related to the notion of
plausible answers.
14. Regardless of the objects being counted, a) concrete
you should ask questions b) abstract
c) both
15. Rolling and pinching the dough to make a) hands
certain shapes will bring a better control b) fingers
in the and
16. Unit 6 “The World Around Us” includes a) dancing
activities that will encourage children’s b) role-play
awareness of nature, and also includes c) signing
potentially frightening situations such as d) making rhymes
emergencies and going to the doctor,
which can be dealt with in class through
17. Miming is a) toattack or treat with ridicule, contempt,
or derision
b) the art or technique of portraying a
character, mood, idea, or narration
by gestures and bodily movements
c) toplay or trifle idly; fool
18. Teach the on a day-by-day a) food
basis and through pictures, books, or b) colours
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videos. c) weather
d) all above

19. Festivals are a good way of introducing a) culture
children to the of the countries
where English is spoken.

20. There are seven fundamental learning a) Visual
styles: : ,  Verbal, b) Auditory
Physical, Logical (mathematical), Social c) Visual
and Solitary. For example, children who d) auditory

are learners learn best by seeing
how things work. Conversely, children
who are learners learn best by

listening to things being explained.
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6. DOPMbI ATTECTAIIMU U ONEHOYHBIE MATEPHUAJIBI

6.1 OmeHka KauecTBa OCBOCHHUS JIOMOJHUTENBHON MpoQecCHOHATHHON
MPOrpaMMbl OCYIIIECTBIIAECTCS B JOpME UTOTOBOM aTTECTAIIMN — 3a4eT.

KadyecTBO  KOHTPOIBHO-UBMEPUTENBHBIX  MaTEpPUATOB  JOKYMEHTAJIbHO
MOATBEPKIECHO HE3aBUCUMBIM pab0TOIaTeIEM O CIEAYIOIIUM IMOKa3aTesIM:

— CooTBeTcTBUE TEOPETUYECKOTO Marepuana COJICPKAHUIO
JIOTIOJTHUTENHHON TIPO(ECCHOHATBLHON MTPOTPaMMBI;

— JlocTaTOYHOCTH BOIPOCOB [0 UTOTOBOM aTTECTAlMU JUIsl IOATBEPKICHUS
KaueCTBEHHOT'O U3MEHEHUS TPO(PEeCCHOHATTEHON KOMITETEHITNH;

— CooTBercTBUE COZICpKAaHUS BOITPOCOB XapaKTEpUCTHUKE
podecCHOHAIEHON KOMITETEHIINY;

— CoOTBETCTBHE MPAKTUYECKUX 3HAHUN COJCPHKAHUIO JIOMOJHUTEIHHON
podecCUOHANIbHOM MPOTPaMMBbI;

— JlocTtaTouHOCTh 00BEMa MPAKTUUYECKUX 3HAHUU MJI1 TOJATBEPKICHUS
KaueCTBEHHOT'0 U3MEHEHUS MPOHEeCCUOHAIbHON KOMIIETEHIINH;

— CoOTBETCTBUE COJEpPKAHMS MPAKTUYECKUX 3aJaHUN XapaKTEPUCTHUKE
npo¢eCCUOHATBHONW KOMIIETEHIIUH.

6.2 Ilo uToram arrecTaliiy BLICTABIIETCS OLIEHKA «3aUTEHOY» WU «HE 3aUTEHOY.

[Ikana Kputepuu onenuBanust

OreHKa «3a4Te€HO0» BBICTABIIAETCS CTYJEHTY, €CJIM OH IIyOOKO
U TPOYHO YCBOWJI MPOTPaMMHBIA Marepual, HCUYEpIbIBAOIIE,
MOCJIEZI0BATENBHO, YETKO U JIOTUYECKU CTPOMHO €ro M3J1aracT, yMeeT
TECHO YBSI3bIBaTh TEOPUIO C MPAKTUKOH, CBOOOIHO CIIpaBIsieTCs C
MPaKTUYECKUM 3aJaHUEM, BOIPOCAaMHM U JPYTMMH — BHJaMHU
NPUMEHEHMs]  3HAHWM, HE 3aTpyAHsAeTcd C OTBETOM IIpHU
BHUJIOM3MEHEHUH 3a/1aHNs, UCIOJIb3YET B OTBETE MAaTEpHall Pa3INYHON
JUTEpaTyphl, MPaBUILHO OOOCHOBBIBAET NPUHATOE HECTAHAAPTHOE
pelleHne, BIJIAZEET PA3HOCTOPOHHUMHM HAaBBIKAMH M IIPUEMAMHU
BBITIOJTHEHUS IPAKTUYECKOM 3a/1auH.

OneHka «HE 3a4TEHO» BBICTABIIAETCS CTYAEHTY, KOTOPBIA HE
3HAET 3HAUYUTEIBHON YaCTH IMPOrpaMMHOr0 MaTepuaia, HEYBEpEHHO
OTBEYAET, JJOMYCKAET CEpbE3HbIC OLIMOKU, HE UMEET NMpeACTaBICHUIN
10 METO/IMKE BBIITOJIHEHUS IPAKTHUECKON pabOTHI.

OHGHKa GauYTCHO»

O1leHKA «HE 3aYTEHO)

6.3 OcBoeHHE OMOTHUTEIHHOU MPO(PECCHOHATLHON MPOTPaMMbl B TOJTHOM
oObeMe 3aBepliaeTcsi Bblgadeil ynoctoBepeHuss o [loBblIeHMM KBalnu(pUKaLUA
YCTaHOBJICHHOTO 00pa3ia.
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7. MATEPUAJIBHO-TEXHUYECKHUE YCJIOBUSA PEAIN3ALINU

INPOI'PAMMDBI

Ne n anpec
yaeOHOTO
30aHUS

Ne v HauMeHOBaHNE
Y4eOHBIX ayIUTOPHIA,

OcCHaIIeHHOCTh YUEOHBIX ayIUTOPHHA,
nabopaTopwuii, ONOITHOTEK,
CIIOPT3aJIOB, NOMEIEHUH TS
XpaHEHHA U IIPOPHUIAKTHIECKOTO
00CITy)KMBaHHs Y4€OHOTO
000pyIOBaHUS U T.II.

IlepedeHpb MMLIIEH3MOHHOTO
MIPOTPAMMHOTO 00eCTIeUeHHS.
PeKBU3HUTEI HOATBEPKIAIOLIETO
JIOKyMEHTa

T. UensaOuHCK, Aynurtopus Ne 215: KOMIBIOTEPHI — 24; mapTsI - 24; Microsoft Windows (Jorosop
yiL. IJIS TPOBENEHUS 3aHATHH | CTyIbs - 24, Tr000522757, At npenocTasieHus
KomcoMounbckuii | cCeMHUHAPCKOTO TUNA | MapKepHas Jocka - 1; npas Ne Tr085850 ot 19-08-202]\} |
npocrnekt 113A HpakTUYECKUX  3aHATHUH), | MyJIbTHMEIUHHBIA BUIEOIPOEKTOP - AIOTOMHHUTEIRHOE COTTAIEHHE At K
P ( D L e s AACOMPOCKTOP = | ) orosopy ot 23.08.2021)
py ' . Microsoft Office (JJoroop
HBJIMBUIYaJbHBIX JIEMOHCTPAIMOHHBIH dKpaH - 1, Tr000522757, AKT mpenocTassicHus
KOHCYJIbTAIlNHU, KYypCOBOTO pa6oqee MECTO MPETIOAaBATEIA npas Ne Tr085850 ot 19.08.2021,
MIPOEKTHPOBAHUS (pabouas CTaHITUS TIPETIOaBaTENs C JOTIONHHTENBHOE cornamenue Nel k
(BBIIOTTHEHUS KypcOBOH | BBIXOAOM B MIHTEpHET 1 noroBopy ot 23.08.2021)
paboTsI), TEKyIIero | obecrneyeHneM A0CTyIa B Adobe Acrobat Reader DC
KOHTPOIS yCIIEBAEMOCTH M | 3JIEKTPOHHYIO HHPOPMAIMOHHO- Jtxo V8.3 Jlorosop Ne 03
MPOMEKYTOUHOM 00pa3oBaTeIbHYIO CpeLy (Gecepounbiii)
aTTeCTalllu. YHuUBepcureTa). Google Chrome
r. Yensa6uHCK, Aynutopus Ne 215: KOMITBIOTEpPBI — 24; mapTsl - 24; Microsoft Windows ([lorosop
yiL. IJIS TPOBENEHUS 3aHATHH | CTynbs - 24, Tr000522757, Akt npegocTaBieHus
KoMcoMOnbCKuii | CEeMHHAPCKOTO THMA | MapKepHas JAocka - 1; npas Ne Tr085850 ot 19.08.2021,
mpocnekt 113A (HpiI;TOI/]I;:)(:KI/IX 3anamﬁ1; 1:\L4.}’HBTHMCHHIZHLII‘;I BUJICOTIPOCKTOP - 22;{;}31:;;2?;;% ggrgzzigeﬂne Nel
Py ! . Microsoft Office (JJorosop
HRIMBUIYaJbHBIX JIEMOHCTPAIMOHHBIH dKpaH - 1, Tr000522757, AKT IpenocTaBCHIs
KOHCYJIbTAIlMi, KypCOBOro | pabouee MeCTO MperoaaBarels nipas Ne Tr085850 ot 19.08.2021,
MPOCKTUPOBAHHUSI (pabouast CTaHIMs TPETIOIABATEIS C JIOTIONHUTETbHOE coramtenme Nel k
(BBITTOJTHEHUS KypcoBOH | BbIXOAOM B MIHTEpHET U noroBopy ot 23.08.2021)
paboTsI), TeKylero | obecrneyeHneM J0CTyIa B Adobe Acrobat Reader DC
KOHTPOJISl YCTIEBAEMOCTH H | SIEKTPOHHYIO MH(OPMAIIHOHHO- Jtxo V8.3 Jlorosop Ne 03
MPOMEKYTOUHOM 00pa3oBaTeIbHYIO CpeLy (630"1"0‘{1'{1"“’1)
aTTeCTalllu. YHuUBepcureTa). Google Chrome
r. Yes10MHCK, Aynuropust Ne 216: KOMITBIOTEPBI — 24; apThl - 24; crynbs | Microsoft Windows ([lorosop
yiI. JUIL  TIPOBEICHUSA 3aHATUN - 24, Tr000522757, AkT MpeaoCTaBJICHUA
npocnekt 113A (npakTuueckux  samsTuif), | MYITHMEMIHEL BUIEONPOEKTOP - 1; Foronopy or 2308.2001) o
JICMOHCTPAIIMOHHBI  3KpaH - 1, .
IPYHIOBBIX 51 6 Microsoft Office ([Jorosop
paboHee MECTO NpETIoIaBaTEeNA Tr000522757, AT ipeaocTaBiIeHUs
MRAMBHAYAIBHEIX (paGouasi CTaHWMA NPENONABATENs C | mpap Ne Tr085850 ot 19.08.2021,
KOHCYNBTAIINH,  KYPCOBOTO | prixonom B MIHTEpHET 1 06eCTIEYeHHEM | nononHuTenbHOE cornamenne Nel K
MPOEKTUPOBAHUSA JIOCTyTa B SJIEKTPOHHYIO | norosopy ot 23.08.2021)
(BBITIOJIHEHUST  KYPCOBOM | MHGOPMAIMOHHO-00pa30BaTENbHYO Adobe Acrobat Reader DC
paBoThi), Tekyuwero | CPEY VuuBepcuTeTa). JIuako V8.3V,HOFOBOp Ne 03
(6eccpovHBIit)
KOHTpOJISL yCIIEBAEMOCTH H Google Chrome
MIPOMEKYTOUHOH
aTTeCTaIlHH.
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8. OPTAHM3AIIMOHHO-NTEJATOT'MYECKHUE YCJIOBUA PEAJIM3ALIUA

8.1. [lemarornueckuii cocTaB, 00€CICYMBAIOIININ peaTnu3aluio JOMOJTHUTEIbHON
pohecCHOHANBFHOM MPOrPaMMBbI, COOTBETCTBYET BCEM HOPMATHUBHBIM TPEOOBAHUSM.
Peanuzanus peanuzanuio  JAOMOJHUTENBHOM MPOQPECCHOHATBHON  MPOrpamMMbl
o0ecrieunBaeTcs MEAArorMYecCKUMHU KaJpaMu, MMEIIMMU 0a30Boe oOpa3oBaHHeE,
COOTBETCTBYIOIIEE MPOQPIII0 TMPEernoAaBaeMoil JUCHUIUIUHBI U CUCTEMaTUYECKU
3aHUMAIOIMMUCS HAYYHOU U HAYYHO-METOINYECKOM JAESTENbHOCTHIO.

8.2. B yueOHOM Tmporecce B TOATOTOBKE IO  JOMOJHUTEIbHOU
npo(ecCHOHANbHON MPOTpaMMbl  YYAaCTBYIOT MPENOAaBaTEeNd, HMEIOIIUE Yy4YeHbIe
CTETICHU KaHIUJaTa HAayK W/WIM JOKTOpa HAayK, YU€HOE 3BaHHE JOIEHTa, a TaKkKe
MpaKkTUYeCKue pabOTHUKHN 00pa30BaTEIbHBIX OpraHU3alINM,

8.3. Peanmzamusi  AOMOJMHUTENBHOW  MPOQPECCHOHATBHON  MPOrpaMmbl
o0OecrieynBaeTcs JOCTYIIOM KaxJIoro oOydaromierocss K ©0a3aM J@HHBIX H
oubnuoreunomy (onay. Bo Bpems caMOCTOATENbHONM MOATOTOBKU OOydaroluecs
oOecreyeHbl JOCTYIIOM K CeTH MHTEepHET, NOCTYNOM K 3J€KTPOHHO-OMOIMOTEYHON
cucreme (ObC) [PRbooks.

8.4. bubnuoreunsrii (oHA, NOMUMO Y4eOHOW JUTEpPaATyphl, BKIIOYACT
opulMaNbHbIC, CIPABOYHO-OMONMMOrpaduueckue W TMEPUOJUUYECKUE HU3JIaHMUS.
VYHuBepcurer ~ obecrieueH ~ HEOOXOAWMBIM  KOMIUIEKTOM  JIMLIEH3MOHHOTO
MPOTPaMMHOT0 00€CTICUCHUSI.

9. YHUEBHO-METOANYECKOE U THOOPMALIMOHHOE
OBECIIEYEHME ITPOI'PAMMBbI

OcHoBHas yueOHas1 JuTEpaTypa:

1. Bpouckas, M. B. 105 3aHsatvii 0O aHIMIHICKOMY SI3BIKY IS
JOIIKOJILHUKOB : MOCOOME ISl BOCIIUTATENEH JETCKOTO caia, yYUTEeNe aHTJIUICKOro
s3pika u poauteneii / Y. B. Bporckas. — Cankr-Ilerepoypr : KAPO, 2020. — 368
c. — ISBN 978-5-9925-0352-4. — TekcT : »JIeKTpOHHBIH // DIEKTPOHHO-
OubnMoTeuHas cucrema IPR BOOKS ; [caitT]. — URL:
https://www.iprbookshop.ru/100883

2. Hmutpue, 0. A. UVnadopManuoHHblE W KOMMYHUKAIIMOHHBIC
TEXHOJIOTUM B MPOPECCHOHAIBHONW JEATETLHOCTH Tejarora JOIIKOJIBHOTO
obpazoBanus / F0. A. Imutpuen, T. B. Kanununa, T. B. KporoBa. — Mockaa :
MoOCKOBCKMII MelarornyecKkuii TocyAapCTBeHHbIA yHuBepcuret, 2016. — 188 ¢. —
ISBN 978-5-4263-0475-8. — TekcT : ANEeKTPOHHBIN // DNEeKTPOHHO-OMOIMOTeYHAs
cuctema IPR BOOKS : [caiiT]. — URL.: https://www.iprbookshop.ru/97724

3. OcHosl gomkonbpHOM nenaroruku / JI. B. Komomuiiuenko, H. A. 3opuna,
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el A

10.
11.

12.

13.

14,

15.

16.

17.

10. IEPEYEHB BOITPOCOB JIJIS1 TPOBEJIEHUA UTOT'OBOM
ATTECTALIUNA:

How you plan your syllabus and your lessons for pre-literate children?

What are organization of the classroom for pre-literate children?

Speak about peculiarities of class management for pre-literate children.

What are 'lively' and ‘calming' activities during the lesson? Why you need to
balance both aspects when planning a lesson?

Describe the principle of the game “Simon says”, explain what functional issues
this game develops and what are its advantages.

What are calming activities. List them and speak out precisely about each one.
Give the rules of “The gingerbread man game” and explain how it helps to
develop language skills.

What evolves the idea of same number (list all five steps)?

What does Number Sense mean? What does it involve?

List key issues surrounding the introduction of formal math to young children.
How to work and analyze counting books in the process of learning both
language ang maths?

Explain the rules of the game “Please, Mr Crocodile”. What is it for? What
language skills it helps to develop and which vocabulary?

Explain the importance of playing dough and plasticine for motor skills in
preschoolers. What games you as a teacher can play with them using dough and
plasticine?

Explain how miming helps when teaching English with pre-school students
using song “Animals”.

List key games, rhymes, songs and other activity to learn different vocabulary
items connected with festivals and celebrations.

Talk about one of strategies to motivate your child to learn - Put your child in
the driver's seat as much as possible.

Talk about one of strategies to motivate your child to learn - Focus on your

child's interests.
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18.

19.

20.

21.

22,

23.

Talk about one of strategies to motivate your child to learn - Introduce and
encourage different types of learning styles.

Talk about one of strategies to motivate your child to learn - Share your
enthusiasm for learning.

Talk about one of strategies to motivate your child to learn - Make learning fun
through game-based learning.

Talk about one of strategies to motivate your child to learn - Make learning fun

through game-based learning.

Talk about one of strategies to motivate your child to learn - Help your child stay
organized.
Talk about one of strategies to motivate your child to learn - Recognize and

celebrate achievements.
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BUJIETHI
OV BO «HOXXHO-YPAJIbCKUI TEXHOJIOI' MYECKUI1 YHUBEPCUTET»

YTBEPXJIAIO:
Hau. otnena Kpeiruna E.1.

Bbuier Nel
HA UTOTOBbIN 3a4eT M0 JONOJHUTEIbHOU MPO(eCcCHOHATBLHON MPOrpaMmme

«English Tutor for Young Learnersy»
1. How you plan your syllabus and your lessons for pre-literate children?
2. Talk about one of strategies to motivate your child to learn - Recognize

and celebrate achievements.

OV BO «HOXXHO-YPAJIbCKUM TEXHOJIOI' MYECKUI YHUBEPCUTET»

YTBEPXJIAIO:
Hau. otnena Kpeiruna E..

Bbuaer Ne2

HA UTOTOBbIN 324€T 10 AONOJHUTEIbHON NPO(eCCHOHAIBHON IPorpaMmme
«English Tutor for Young Learners»

1. What are organization of the classroom for pre-literate children?
2. Talk about one of strategies to motivate your child to learn - Help your child stay

organized.

OV BO «HOXXHO-YPAJIbCKUM TEXHOJIOI' MYECKUI1 YHUBEPCUTET»

YTBEPXJIAIO:
Hau. ornena Kpsiruna E.A.

buier Ne3
HA UTOTOBBIN 324€T 10 AOMOJHUTEJIbHON NPO(eCCHOHAIBHON MPorpaMmme
«English Tutor for Young Learners»
1. Speak about peculiarities of class management for pre-literate children.
2. Talk about one of strategies to motivate your child to learn - Make learning fun

through game-based learning.
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OV BO «HOXXHO-YPAJIbCKUI TEXHOJIOI' MYECKHI1 YHUBEPCUTET»

YTBEPXJIAIO:
Hau. otnena Kpeiruna E..

buser Ne4
Ha UTOTrOBbIA 3a4YeT M0 IlOHOJIHHTeJIbHOﬁ HpO(l)eCCl/IOHaJIbHOﬁ nporpamMme
«English Tutor for Young Learnersy

1. What are 'lively' and ‘calming' activities during the lesson? Why you need to

balance both aspects when planning a lesson?
2. Talk about one of strategies to motivate your child to learn - Share your

enthusiasm for learning.

OV BO «HOXXHO-YPAJIbCKUM TEXHOJIOI' MYECKUI1 YHUBEPCUTET»

YTBEPXJIAIO:
Hau. otnena Kpeiruna E..

buaer NeS
HA UTOTOBbIN 324eT M0 JONOJHUTEIbHOU MPO¢eCcCHOHATBLHON MPpOorpaMmme
«English Tutor for Young Learners»
1. Describe the principle of the game “Simon says”, explain what functional
issues this game develops and what are its advantages.
2. Talk about one of strategies to motivate your child to learn - Introduce and

encourage different types of learning styles.

OV BO «HOXXHO-YPAJIbCKUI TEXHOJIOI' MYECKUI1 YHUBEPCUTET»

YTBEPXJIAIO:
Hau. ornena Kpsiruna E.A.

Bbuier Ne6
HA UTOTOBbIN 324€T 10 AOMOJHUTEJIbHON NPO(eCCHOHAIBHON MPorpaMmme
«English Tutor for Young Learnersy»

1.  What are calming activities. List them and speak out precisely about each one.
2. Talk about one of strategies to motivate your child to learn - Focus on your
child's interests.
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OV BO «HOXXHO-YPAJIbCKUI TEXHOJIOI' MYECKHI1 YHUBEPCUTET»

YTBEPXJIAIO:
Hau. otnena Kpeiruna E.1.

Bbuier Ne7
HA UTOTOBBIIi 3a4eT MO T0NMOJHUTEIbHOI MpodecCHOHAILHON MporpaMme
«English Tutor for Young Learnersy
1. Give the rules of “The gingerbread man game” and explain how it helps to

develop language skills.
2. Talk about one of strategies to motivate your child to learn - Put your child in

the driver's seat as much as possible.

OV BO «HOXXHO-YPAJIbCKUM TEXHOJIOI' MYECKUI YHUBEPCUTET»

YTBEPXJIAIO:
Hau. otnena Kpeiruna E..

buier Ne§
HA UTOTOBbIN 324€T 110 AONMOJHUTEIbHON NPO(eCCHOHAIBHON IPorpaMmme
«English Tutor for Young Learners»
1. What evolves the idea of same number (list all five steps)?
2. List key games, rhymes, songs and other activity to learn different vocabulary

items connected with festivals and celebrations.

OV BO «HOXXHO-YPAJIbCKUI TEXHOJIOI' MYECKUI1 YHUBEPCUTET»

YTBEPXJIAIO:
Hau. otnena Kpsiruna E.U.

Bbuier Ne9
HA UTOTOBbIN 3a4€T 10 AOMOJHUTEJIbHON NPO¢eCCHOHAIBLHON MPorpaMmme
«English Tutor for Young Learners»

1. What does Number Sense mean? What does it involve?
2. Explain how miming helps when teaching English with pre-school

students using song “Animals”.
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OV BO «HOXXHO-YPAJIbCKUI TEXHOJIOI' MYECKHI1 YHUBEPCUTET»

YTBEPXJIAIO:
Hau. otnena Kpeiruna E.1.

buier Nel(
Ha UTOTOBBLIH 3a4eT 10 I[OHOJIHI/ITeJILHOﬁ HpO(l)eCCI/IOHaJIbHOﬁ nporpamMme
«English Tutor for Young Learnersy»
1. List key issues surrounding the introduction of formal math to young children.
2. Explain the importance of playing dough and plasticine for motor skills in
preschoolers. What games you as a teacher can play with them using dough and

plasticine?

buier Nell
HA UTOTOBbIN 3a4€T 10 AOMOJHUTEJIbHON NPO¢eCCHOHAIBLHON MPorpaMmme
««English Tutor for Young Learners»

1. How to work and analyze counting books in the process of learning both

language ang maths.
2. Explain the rules of the game “Please, Mr Crocodile”. What is it for? What

language skills it helps to develop and which vocabulary?
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JIMCT COI'JTACOBAHUA

Hanmenosanue nporpamMm

Ilonnuce

3aBenyrouias
O6uOIMOTEeYHO-
UH(POPMALIMOHHBIM
HEHTPOM

Hauanpuuk otmena
JIOIIOJIHUTEIIEHOTO
oOpa3oBaHUs

Hauanpunk
peIaKuMOHHO-
HU31aTeIILCKOIO

oTaena

«English Tutor for Young
Learnersy»
(Cnermuanuct B 001acTH
aHTJIMICKOTO sI3bIKA JIJIs
JIETEN JTOLIKOJIBHOTO
BO3pacTa)
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